.DOCUBE¥T BRSUBE
CED 159 999 ’ ’ . BE 0%0 %63
LR An Interinstitutional Fffort to Estaklishk a

Competsncy Based Bacheler ¢f Arts Degree in History,
Sangamon State Un1ve:51ty and Illincis Certral

’ Colleqe.
INSTITUTION Tllinois Central Cell, Fast Pecria.
'SPONS' AGENCY - Fund for the Improverent cf Eagtéecznaary Education
. (DHEW) , Washington, D.cC.
PUB DATE {7713
- GRANT , O EG-0~2U- 3545
- YoaE " 109p.
ED0 RS PRICE HF-$0.83 HC~$6,01 Plus Postzge. -
DESCRIPTORS ¥Bachelors Degrees- Ccllege Caa@erat;qa, College

Curriculum; Cooperative Programeg; *Ccurse
Descfiptians* *Course Cbjectives; Critical Ihlnk;ng,
*Curticulum Develoepnent; Evaluatlan Cxitezia; Higher
Education; *Historyy Liberal Arts; *Perfcimance Based
Educaticn; Program B%?elcgsént* Reaﬂing Skllls.

- o Writing skills .
- IDENTIFIERS I1linois Central College; Sangaﬁcn ﬁf%te nnlver=1ty

: IL

. ABSTRIACT : : ' S
: A project to create a competeéncy-bas¢d B.A. degree in
bhistory or a competence~certificaticn precgram was undertaken jointly
by Sanyamon State University and Illinois Central Ccllegeé. The
préject involved definipg. cempetence in histery, specifying
~evalwmation procedures, and restructurizg the history cerriculum.
Competencies and assessnent techniques for histery and the liberal
.arts vere developed, and a h;stcry ccrfetency cption and a generic,
- diberal arts or electives minor option were proposed, The development
. of three courses'in the roots of contemporary history, a critical
- khiking/reading course, and a critical thl:klﬂg/i:lthg course is
- 8escribed. The history of the project and an overview of Froject
-‘activities are presented. Project support activities included an
" adv is ing c¢olloquium, a learning.center, ard ar independent evaluation
“sof the project, which is included, Visits and contacts with other :
“Epstitutions and a literature search were undertaken to gather
‘background information., Appendices include a listing cf ccmpetencies,
@& strat eqy for promoting system change, an examglé of in-course
~competency development, course assignments, a bcok 11=t, and a CQ“ESé

Post- te st. (5H)

AR AR AR R K 38 A ORI R B o 3 ok R R K KRR IR e

A Reproductions supplied by EDRS are the best that ‘can be made %
* from the original dccument. *
~jt**ﬂ*it##*****###*i##t*i*##**t**i#*##1#####*####*******ﬁ**i#*##ét#$$$t*




. | - FINAL REPORT
‘ Y0

The FUﬂd for the Improvement of Post Sec5ndary Educat1on
| Grant #0EG~0-74-3545
An Inter1n3t1tut1eﬁa1 Effort to Establish a Competency Based
Bachelor of Arts Degree in H?stary
Sangamon State University
~and

I11inois Central College

- gmOPE OF MTEREST wpTIcE
The EALC Faedity has assignad

iy document {of p:gtznmqf %C\J
16 f L O
e Gulb judgerment. thie sdf‘turﬂtﬁ!
ig alsd gt 1nigrist 10 the cleafings i
housas neted 10 ¢he fight, indexs
[351+) gﬁnuld jatieet thel spREs. sl
i gants al v
US DEPARTMENTOFHEALTH
EDUCATION &, WELFARE 5
NATIONAL INSTITUYE OF
. EOUCATION

_ THIS DOCUMEMT HAS BEEN REFRO

?UEED EXACTILY A% ﬁgéingﬁggiéﬁ;

AHE PERSQN OF ORGANIZATION QR IGIH.

ATING 11 FOINTSOF vIEW OR OPINIONS

STATED DO MOT NECESSARILY RERRE. : B o
SENTOEF 1CIAL NATIONAL INST/TUTE OF ’ o
EQUCATION BPOSITION OB PALICY ?



I

IT1.

IV,

VIII.

BQ"iiberaT Arts

. Learning Resources . . .

A, Institutional Visits

" €. Literature Search

TABLE OF CONTENT3

History of the Project

Overview of Work under the Fund Grant

Conceptualizing Competences
A. Histéry Competences

B. Liberal Arts Competences . . .
Assessment Tgchniqﬁes
.Ai Histary: C e e e

A. History Courses

1. Roots I - ICC
2. Roots 1 - S5U . .
3. Roots II - SSU . .

B. Liberal Arts Courses . . . .

" 1. Critical Thinking - Reading
2. Critical Thinking - Writing

A. Advising Colloquium . . . . . .

£

B. Learning Center

C. Project Evaiuatian vte o v e e s
Background Investigations . . .

B. Institutional Search

2 & 5 & s = & 3 i@

Appendix . .

[ ]

4 & = = & i & & ¢ 3w

& & & £ & @& 3 . ® & & x = 5 3 =
H L 1] - . % LY = = L] L] L] = » =

L - s = Ll % & 1 = - * = L] = . =

- - '] * - 1Y i . = & & . - - 1 1]

& s 13 * L] 2 i . & = * . 2 = LI
- L] * * % . L

® # = 3 = » »

» & - ) @ o= [ * - - - e @ = * H

L] - = L] L] - * * L - - L] # = - L

= = = . - - % 1 =

. * . = & % B & = )

* LI L] . L L 1 2 * L] - 1 * - * L]

2 & 4 5 = = 2 %

29

11
12

16

16

19

23

.23

23

28
30
30
35
37
37
38
39
40

40



I. Introduction: History of the Project

The present project to create a CGN?EtEﬁéY*baSEdfBaChETDT 0. Arts degree
in history begaﬁ_in the fall of 1972 with dfscussi@ﬁs between Sangamon State
University (SSU), an upper=diviéiaﬁ DEEﬂeadm%SSiDnS institution, and”I1Tinois
Central College (ICC), a 1ower division open- adm13515n5'1n5t1tut1on, to deve1ap
a three-year Bachelor of Arts degree in histcry However, in ccns1der1ng the
fundamentals involved in a three versuséfcur year program, thE'facuity at the
two 5choo1s came to questvan limitations of t1me in the B.A. process and moved
to cans1derat1an of c@mpetence cert1f1cat1@ﬂ At th1s point the SSU: h1stcry
faculty requested and rece1VEd formaT suppart from the1r Instructional Develop-
ment Unit and cgmpetency educaticn at SSU began to have a Future.

Duﬁfﬂg the academic year 7973s74 the hisfary project procéeded with
'interna1'gupp@rt The first group of students at 1cc enro]led that spr1ng in
an interinstitutional team-taught colloquium, the "Rccts Qf Cantemporaby
History"; several of those students became the f1rst ICC cohort at SSU the
following Fa]i - With the advent of 1nter1nst1tut1anal team teach1ng of the
"Raats“ caurse and the scheduling of regular interinstitutional meet1nq5 Gf
ifacuTty, discussions abaut the nature of competence in h1stDry acce1erated
and deepened. A literature search was begun. And in February 1974 the
faculty in history turnedrthe%r atténtion: for the f%rst time to déFinfﬁg’com—r
petences in terms of both $kills and content. Support from the Fund was then:
Eoﬁght and when it was received, the prcjectvaQEd intoianother stage bngnning

July 1, 1974,

%



11. Overview of Work Under the Fund Grant

=

Thé original proposal delineated three separate stages es{éi“isﬁed as
"goals in process" for the project. Phase 1 comprised the definition of com-
petence in history, Phase 1I the delineation of procedures for evajuation and
Phase 111 the restructuring of the nigtary ‘curriculum. In our view, each phase
contributes retr@spectivaiy to the developmeént of phaSES begun previously; the
elahoration of competences is modified by the déVé]apment of evaluation pro-
éédure hoth of wh1cn in turn necessarily undergo further change as they are
applied to the task of restructuring the curr1cu1um The, three phases have
proved conceptually separable but rather closely fused in practiie; gven as
we formulated def:n1t19nf of compciences.we had to c1ar1Fy them and th1nk in
terms’ Gf ava7uat1®n and curricular implications. )

Furthermgre, wWe s00 had to deal w1th the problem of isolating competences

"fireiated exclusively to history. It was apparent that the line, of demarcation

between the Qaméeténges in history and those 1n the 11bera1 arts is at best

artificial and perhaps nonexistent. The easiest Soiut1aw to this d11emma for

purposes af nroject. elegance would have,béen to retreat to a narvov, ut111=,
tar1dn def1n1t1an of history. History, for example, when-considered as a

research methodology in @ dolinited part of the human exp9r1ence Tends 115&1?_

easily to ; cise definition and quantitative measuvementi Our understanding

‘i =

of -histary, on ;hc contrary bwi?d*‘Dn SETTéunderstandiﬂg and perspective in
tho broéﬁﬁ;t possibie tevms. Cemonstration Qf cultural ﬁmpﬁthy and fense

of self in time and piace” arc aﬂn1tt*d1y ]DDJE gca1f and border on be7ng



ﬁvague Butvﬁuch'is tﬁE‘natﬁre Df‘éTT ihe Tiberal arts.: So we moved more
b;éadTy Pather thaﬁ marernarrowﬁy, but armed with the=clarifying skills of -
competeney formulation. Thus the tentative campetences which we have outlined
(Qﬁich appear in the appendix) start from a very broad definition of history
, asra:discjp1ine and Eest on the aésﬁmption that maﬁy of them can be developed
in and transferred to 5ther areas in the iiberal arts, as weiTiés b%ingvré1e—
vant and iupp?ementaﬁy to prGFESSﬁonaT t‘ain1ng

| We have also found out howzimportant it is to have studcﬂts involved in
the: process of formulat1hg the_campetEnces, (both in the definition of content
and_shi]]s and in pilot tesﬁihg evaluation procedures). Although we have
preliminary definitions of c@mpeteﬁc& evaluation instrgments and procedures
for many of the ideﬁtified Cémpetences, we cannot say that weraﬁé Evén reason-
ably satiéfied with them until we have used them tc assess at=1east one, Eﬁd-
p%é?erab?y two, cohorts of étudéﬁts We have urged our students to demanstrate
'the1r mastery of as many competences as pQ551b1e in the past few months, and |
have used this as the occasion for modifying both definitions and evaluation
instruments. We have been.careful not ﬁa pusﬁ our. first cohort of students.
too, much for they_are already quite ccnsziaué that thej are "guinea pigs" for
the project. Ve have ‘sought wider SSU faculty evaluation of our activitiés
by forming working groups to review and modify specific sets of c@mpetences~
(e.g_; those Fe]ating to Modes of Inquiry) and to heip cfeate appropriate
learning resources such as courses, Feadingﬂ?ists and self-instruction modu?es@:

We have also interviewed SSU faculty extensively, seeking their reactions

to both our Interim Report and our definition of the history competences.




Approximately 15 feeu1ty members representing a wide range of disciplinary
backgrounds heve been interviewed at Teﬁgth end}havereffered comments and
materials they feel are relcvant to prejeet éDﬂEEFﬂS; This has : :en of ﬁe?p
to us ih refininé our thinkieg, and of aid to the pro;eet in d1eeem1nat1nq eur_"
jdeas. - History faculty have been asked to 1Lent1.j for one of their. eeureee )
the key cofitepts terms students must master before or dur1ng the course, and
to indicate the competences they feel are taught or tested in their coureeeﬁ
lle have been ab1e:te take our materials with us as we visited other
campuses and conferences and, have received a great deal of written material
Vfrem other eroje ts. George klemp ‘of McBer and Company, which is also funded
by FIPSE, spent a full day with us d1SCUfe1nq testing materials which we
might deve]ep wwtn té;m iﬁ the areas of cri¢ieei thinking and preb1em solving.
In addition to a second evaluation in June 1975 by Professor Robert
Stakenas of Florida State Unjversity whose repeet is eppeﬂded,fwe organized
“an 1nv1fat1eﬂa1 conference on competence education in, the 11bere1 arts held
June-13, 14 and 15 at Pere Marquette State park, Grafton, I11inois. Con-

sultants from eevere1 programs attended, including:

ALVERNG COLLEGE o ;
Milwaukee, Wisconsin 53215 - o , L
Cynthia Stevens, Chairperson, Division of Analysis !
La11a Aacn, Chairperson, Division of Social Interaction f
BOVLING GREE! STATE UiIV[RQI Y ' - .
Bowling Green, Ohio 43403 ' ' 5\
Jim Litwin,.Staff Assee1ate for Research and Development
H . . A
DELTA fQLLEGF \
Ce17rqe of DuPage K ’ . \
Glen £11lyn, liTinois’ 7 ' ‘ e C \

" Dave Baughman A\
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GOVERNORS STATE UNIVERSITY _
College of Environmental and Applied Sciences
Park Forest South, I11inois

James Gallager, Assistant Dean

MACHURRAY CDLLEGE o

Jacksonville,- I11inois 62650 .

: Phy11is. Lange, Coordinator Campetency -Based Programs
Ph111n Decker

MARS HILL COLLEEE

Mars Hill, North Carolina 28754
Dave Knisley

OKLAHOMA CITY UNIVERSITY

Oklahoma City, Oklahoma 73106
Phyllis Colyer, Director, Competency-Based Degree Program
~ Ren Krueger Professor of Music Education

UNIDN FOR EXPERIMENTING COLLEGES AND UNIVERSITIES -

Ye?1ow Springs, Ohio 54387
"HWalter A. Buchmann, Director, Deve1ap1ng Programs

- TILLINOIS CENTRAL CDLLEGE
East Peoria, ITlinois . 616111
William Feipel, History Competency B.A, PFQJEEt

SANGAMON STATE UNIVERSITY
Springfield, I1linois 62708 : .
s+ Len Adams, Co-director, History Competency B.A. Project
Nina Adams, Co-director, History Competency B.A. Project
Judd Adams, Instru§§19na1 Devei@per History Competency B.A. Project
Chris Brejseth, History Faculty ,
Cullom Davis, History Faculty
Dick Johnston, History Faculty
Chuck Styaz1er History Faculty
Crnst Giesecke, Director of Fducational Relations
~ Scott Brooks-Miller, Student, History.Competency Program

Anne Mayberry, Student, History Competen;y Program

FUND FOR THE IMPROVEMERT OF POST SECONDARY EDUCATION
Departhent of Health, E£ducation and HeTfare
Washington, D.C. 20202

David Justice, Program Officer

T



- FLORIDA STATE UNIVERSITY
Department of Educational Services
Tallahassee, Florida - . ...
Robert Stakenas : : '

PENNSYLVANTIA DEPARIMEN oF EDUCA&TGH e 3

Cpmpetency Based Teacher Education R |

Bureau of Academic Programs , ' ’
~Sam Craig, Coordinator . ~

Having read our most important materials the consuitants were able.to offey
oral and ]ate# written feedback on what we had done, while during the conference
itself we were able to jsolate and dlscuss some * centra? prabiems which we have

o
all been addressing. The conference sessions were taped transcr1bed and are

A

The conference 1tse1f and later written comments confirmed our view

éeiﬂéiedited f@r use and distribution by the SSU prcject and by FIPSE.

that maﬁj of the tougheft questions in campetency based 11beva1 arts edugatian

~remain unresolved. MWe are still prisoners of the tegs1@n bgtween content aqQd

skills. whi1e we feel we have reduced the emphasis op-tontent below the poin

acgepted by traditional hlvtﬂriaﬁ s, it remains the case that there can be no

meaningTui historical Lh1nf|nq w1thaut minimal cgntra] of significant data. -

In our teaching we have Duqhi to resolve th1s problem by choosing bcgls
which affcr_sqphis%%catgd interpretations as well as basic data, and then =
focusing our discuS;iDhS on the prabaems posed by vocabulary, assumptions,
aﬁa1yticé1't0Q1$ and\arguments so that students develop basic skiTT'énd

critical and historichl thinking as well as absorb historical dgga. This type.

of approach depends hehivily on Facu1Ly perception and camm1tment -- it 1is
equally casy, as we kndw, for tecachers to f aTT back on either f@rced recai1 as

a measure of teaching ald learning or high.level abstraction (1ectures)



divorced from basic skills developiznt.

Definitions of competency goals .in thé liberal arts can apéear too vague

¥

or too rigid. Our competency definitions tend to aTter continually as we

E——

explore the naﬁure of teaching and 1oarn1ng in the liberal arts. C1ear1y we
have to set a st@ppwng point beyond which we no longer debate the overall.
geai%: Equaiiy clearly, however, we LannmL 1Dck ourselves into a smalil set
of required readings and required’ eyaiuation instruments indistinguisable
from digtr%bmi{an réquireméntg and credit counting. The definition of alter-
native modes of assesgmen; and retEnt1on of teaching and learning f1ex1b111ty
i are major issues: we Fezi we have tdck]ed these in product1ve ways, and T
the conference reinforced this view. We have no iiiusicng that vie, have or
can pradu(:é i naFfQ'IutmnS _ \
In add1t1cn to critical thinking tests the library skills test and
content tests for pPé~and post testing within the Roots of antemparaﬁy _

History courses, we-have déveloped a model for a problem solving test using

historical documents and have explared those created by others. Creating a:
history problem 501v1ng ‘test using materials translated from Chinese sources
ccncern1ng the problem of opium suppression in Ch1ﬁa has 111um1nated our i
difficulties in setting Teve]s and standards but has opened up an exciting way
" * 4o challenge and evaluate certain basic skills inherent to historical work but
v separab1a-Fr@m it.‘ We have been investigating the work of Kieran Egan-in
Structural Communications, and had hoped to have hfm visit SSU. Since this was
not possible during the summer, we hépe to find time and funds in the futuré to -

bring him to I11inois for a two or. three day’traiﬂihg workstiop focused on




/

/designing and usihg structural cgmmgnicatiaﬁg in history. )

We have begun;wark with a model tfﬁﬂscript which serves as the basis for
discussions concerning competences andﬁprabiems of teaching with aculty .

and‘w%th Duf, Tuckily caapﬂrat1ve, registrar's office at SSU

Fl

Explaining the notion of competence-based education to stude.ts and_
evaluating their performance to ce;tify Eumpetence necessitates a new, more

thorough form of adv%sing‘ Moreover, the arr1v31 of a cohort of Etudentf

from ICC on an aTterrat1ve academic traz% to the B.A. made des1rah]e a mu1t1—
if

faceted arena €or student- Facu?ty 1nteract1cﬁ' Qr1entat10n to SSU for students’

who were in effect jumping from freshman year to junior years adaptation to

a university environment; undPr tanding hasior1c31 4nquiry and methodologys

5 3

c0p1nq with coursos; initiation to ihe emgrgﬂng concepts of competence and

i

" testing of ,the students' TEVET cf performance; and referenc1ng their B.A. edu-

cation te both. the pros pect of a liberating education and career opportunities.

Ale decided oh an advising colloquium, worth two acadom1c zred1is, meeting opce
£

[

each week; this is team-taught and required of all students in the project.

In the past few ycars we have rediscovered how difficult it is to break
%reé of the course format at cither upper Dr Tower division 1n5t1gu110n5.
Nonethelecs, we have found tbdi the course farmat is helpful in farward1ng the -
dgfiniti@ns DY.SPQ;iFiE competences, in trying out PVd]uatTDﬁ pracpdur , in
im@rcving fh? teaching and learning situation, and in beginning work wi%ﬁ‘

facully yhose areas and discinlines expand the horizons of the histery

:EQmpetEncci, Mo consider courses as resources for both the reasons given
above and in deference ﬁa the realities of -institutional inertia. We cmﬁ
{ / | | | )
_ - g
o —

ERIC

Aruitoxt provided by Eic:



that having used a course to devise a foundation of teaching a4 learning
campetences; an aSSESSWEﬁt:CEﬂtEP can thenﬁbe built quickly and on thé basis
“of valid experience. Students who wish to take Roots of Caﬁtempérary History -
I will have the option, beginning in the summer of 1976 of taking the COUTSE: - e~
on competence terms and without a time bind, using the selfeiﬂstFUEt{@n module f;%
andrény of several hiétory faculty "mentors". o ‘/ﬁ,@z¢:;;;
As we Qrote and rewrote the history competences, we felt aﬁ incréégfhg’ 7
impulse tq think in multidisciplinary terms. We have éTSD found it eaéierwtéfi,_
define the generic or general liberal arts cémpétences than to isolate frdﬁ L
among them those which can be validly judged to relate only to.histérygﬂand
thus began what is essentially a discussion group, whfch we've modestly
called Bloomsbury I1. h | o |
. We meet bimonthly over Tunch and for occasional marathon evening sessions. )
~Discussion is of the highest éua?ityi and far removed from the pressing rea]ity‘
of deadlines and implementation. The group was chosen to represent'disciPIiﬁes-
inﬁﬁbe humanities, social sciences, and behavioral sciences, and only paﬁtiy
the naturé1 sciences. Inevitable gaps occurred when'Fécu1ty in some diséiﬁ]inés‘i
~could not find time to attend reqularly. The goal was to forge a_workﬁng group
within the upiversfty Se%io@s?y pursuing the TinKs and cantiﬂgities betwegn o
. disciplines, the intellectual ties that bind rather than divide,"the GVEFTQP
rathér than uniqueness of different methodologies. A self-conscious degisiéﬁ‘
was made to Tet .the group find its own direction ratheF than set it ona -

|-
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'tlpartiég]ar’ccurse The va1ue of this was apparent 1n1tia11y, and its. draubacks

;zbecame clear as d15cuss1nnf cantrnued to stimulate the part. ﬁipants but nct A ,
the pragectj -

We- chasé to search for cnnt1nu1t1es by first def1n1ng d1scnnt1nu1t1es
Thr@ughaut the year each member cf BTDamsaury I1 gave a more or Tess FnrmaT
presentat1cﬂ on h1s/her d15c1p11ﬁe, 1tq hiStDFY, eqsent1a1 d1scover1es, methaﬁ
,jd@Tngy, and cutt1ng ge Df 1nnovat1an The d1scuss1ans that faiiawed were :
g11ve1y and of ten h223331tatéd twa or even threg meetings to wrap up.

‘ éea115t1ca11y, we have not even begun to achieve our initial ab3e;t1ves_
7:7?B1oamsbury has served tc acqua1nt us with each cther as “d15t1p11narﬁans" but
not w1tﬁ the core: of the CDmpEtEﬁCE dEF1ﬂ1t10n pFDEESS Th1s vniuntary
facu]ty act;v1ty 1n créé¢1ng understand ng" w111, we expect, lead to mare
Fgcused 1nput 1ntD the h1st@ry campefenqy progect 1n add1tﬁan to the 1nd1rect '
'st1mulat1an and 1n51ght faund in the a1r1ng “of Tdeas on' the nature of the

:1nte11egtua1 Uﬂ1VEl§E in the 1aie twentieth century

2
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C@ﬁcePtga1iziﬁg Carnéete nces ;
A.- History Campetences _ »
| '-.' The history c:ompetences which we have onit1 ined ‘emaﬁ‘ve‘iy,

anci which have changed in emphasis and clarity as ve have wgrRed
them through intellectually, place a basic erphasis (n the three =

categorigs and their dnterrelatonship shown belos: - .

Contemporary History
,

Functionsof . . g _
neLion —_— ey SElF Uﬁderstarzdmg
Cultupe - - - in& Cultvral Context

L

we see;:: the categames as mterdepemdent rather than Wi erar- 7
chi ca] H1 thin- each of these categor“iég we have de‘l ineated c@ntént
and co*ﬂpetences, 1n some: categories we hawe c:om;a‘léted Few-er oF the

'_ detaﬂed Dut‘hnes and evaluation 1ﬁs£1U1ﬂenTs. e haVe “nade some
changes in mterna’l struc:—ture whﬂe rétam*mg the b;aﬁic:f enphas is
;w-i th-which we began the- prSj’e::jc_f For e:é;aﬁiﬁﬂé,_ we ré-‘aﬁ*zeeﬂéhat

"sense of self in tine:}énd p']éce" and- the "irfzpac:t of cgitaré 01

" self" were not sufﬁment’ly d’iqt’mc:twei to JLFS’E'}‘FY SEga,ra?te listi nga CE

" “Sense of seif in time and place" Femams as an 1n1phc‘1t part Qf

the sumfnamzed str‘uc;,ure of conpetences.

The 1n‘tr‘oductorg collogquium, Roots of Ccmtémpnrary H‘astm‘g,

Parts I and I1, ha¥ played a broad aid s trategic rolé iv the déveTéIﬁi;

rnent of the plDJECt It has pmwd:ed a) the :;or:atesct for c:-n*’m:u’l un

deve]cpn Eﬁt \:1th1n our emergmg def‘mi tmn “of cantemporarg h":sim:y,



1nc1ud1ng pre- test, post-test ard other eva1uatﬁen measures; c) an
epp@rtunity f@r teenateach1ng, thue 5trengthen1ng the co113b0ret1ve
A eth@e required if the redeF1n1t1Dn of hietory teachi, g and learring
among 1ncrea51ng numbers of co11eagues is to be enceureged 1In
planning and teech1ng a specific.course.we have been held §105e tn i
rea1ity as vell as freed to experiment.w1th the ideas which form the -
core of the history campetences 1n terms of skills and centent We -
p?an to use the same course- based methed to flesh out and test our. |
) ﬂDtTGnS of the cher competences Dur1ng this. ceming summer we had
. hoped te offer a new ccurse w1th emphae15 piaced on the campetences
encepsu1ated inder the title of "funet1eﬁs of culture.' Unfors o
tunateiy, this proved 1mp0551b1e for a varﬁety af bureaucrat]c ln
-, reasons. Ineteed, we have repeated the Rcets of Contemparery ste
* tory I course, prof1t1ng from the p?esence of non- h15t@ry megors
The sumnenr ecurse ﬁunn1ng only 4 Weeks, has ax1DWed an 1nten51ty
_%QF 1ﬂmer51on for the part1a1pante and a rapid de11neat1an DF the
cgmmgnicet1ens 5P1115 Fastered and deve1cped by the course: a
i1bera1 Avts Cempetences | |
‘As pert of our effafte to cgerdlnete the concerns Df the

cammun1ty co??egee with those of Sengamcn Stete (dn upper d1v151cn
un1vers1ty) we - heve d1scaver;d the need to descr1be neans end
objeetives,'et 1east in broad termer 1n a fash1gn trane?ateb]eeté

the three convent1oﬂe1 diVﬁSiGns of the Baehe]ofs Degree: (T§Wer—‘

-d3V151Dﬂ) generaT educet1nn (upgerkd1Vﬁ51on) d1sc1p11nary

'12

o



-

-

Espeara11zat1an§ (Lpperéd1V1s1on) e:ﬂct1ves. Thus, the 11bera1

arts campetences need to be dESCPTbEd as ccr§1st1hg in part of
TQWEF§d1V151§n general educat1on and in part to wpper -givision
e1e¢tives Beaause Sangamon State is respon51b » for upper=
diViSiDn education ‘there are cangtra1nts on the kwnds ¢ courses
1t‘can offer_ Thus, aTthDugh its resp0n51b111ty for. award1nq the
B.A,'entai1$ defining, in ;hig case, the total system of compe-
., bences fnr the B.A., inherent iﬁ %He:ccﬁceivéd division of labor E
betﬁeén the uppem and Tower d1v151@n schoo15 15 a d1v1s1@n Qf |
1abar in prDv1d1ﬁg-the iearn1ng resaurces for atta1n1ng the com-
ﬁetEﬁces This in' turn enta11s a d1V1s1on Df ‘competences betweeni
. the twa 1eve1sg uh1ch is an. unant1c1pated cnmp]1sat1on

In add1t1an, be:ause the spread of. campetency educat1an ta
athér departments within the un1vers1ty has to accur by grass
roots ﬁ?fFuS1Dﬂ" via 1ﬂd1v1dua1 faculty teamstaught caurses and

-2

waFk1ng groupsg ve need to create f1&xib1e supp@rt1ve structures.
\ , B
Our pPESEﬂt 1dea of a solution at SSU s ta create a h15t9ry com-

%

petencx Dpt1Dn“and ‘a generic, 11bera1 arts ("e1est1ve5 ) DptTDﬁ
Thu% a student adm1tted to $SU would have the f@11aw1ng DPTTDHS
for atta1n1ﬂg a B.A.: (1) meet1ng cnurse requ1rements in the’

E

d13§1p11ne (h1ftﬂry, psychciaﬂy, etc, ) and the -course e1eci1ve;

. requ1remant55 (2) meat1ng compe tency requirements in hIStDTY and

§GUFse e1ectives Féquireméhtsg (3) meet1ﬂg cgmpetency requ1rements

in h1story nd competency requ1rements 1n the gener1:, upper- 7‘

Lw



_ d1v151an liberal arts 'm{nar"§ (4) meeting cguﬁée'FEQUiremEnts in
‘the d15c1p11ne and- competenc§ requ1rements in the genc ic 11bera1‘
arts minor, - In terms of the student's total education begun-at a
communTLy ccT]ege ‘and ccmp1eted at SSU, the-three cgmpanen éf'

the B.A, and the two modes of ccmpetenses and ‘courses may be

i11ustrated in the following table:

o : Competency Based ;,QQQF§EVBEEEQ7~
Discipline requirements S

"Electives" requirement T S i

Genéra1rEdUEatién - ) 7
Requirements - ' R I |

. Thus there will eventd%]]y be six-pDSSi51exw§§s fcvfébtaiﬁiﬁgﬁthé'
BA - e o
aBy ‘the énd of ths current prajéct (19?551§76) we will have éréafédx'
;the d1sc1p11nary compntency 0pt1@n for. h15tary and partTy f1n15hed
if deve]ap1nq the e1ect1ves/m1nor CDmpetency cpt1cn 51nca we 'wish
. to make the e1ect1ves/m1nar aptvan a university- w1de apt1an we
expect it W111 praceed-more STDwTy ‘than the h15tary campetency
opran as it w111 enta11 1nvoivement and approval of can31derab1y
more facu?gy than cﬁrrent1y 1nvo1ved Ihe add1tlgna1 step QF : ffi
e o ‘;Acreat1ng the 1ouer d1v151on generaT educat1an competency cption *!¢ 
| will take even. ]DEQEF as it depends upon. the senf111ve EVGTUtiDﬂf

-:Gﬁ inteirins t1tut1ana1 cc]TabDrat1on and negotiatian As e involve

?acu?ty from other prﬂgrama (departments) in heTping us defﬁne thé

(83

LI




eTect1ves/m1nor Dpt1Dn vie have and w111 continue to be Sett1ﬁ9 the

stage for the adopt1an by other programs of d15c1p11nary campetency

options.

-
%
s
i
a
) i
|
-~ = ) ,
= = v i
£ # -
) ' re
> = fis
‘i 2, H
L8 =
- - : R
14 \\ N
L8
=4
* .
i =
E ol
€
i
.
i . ;
RS
= <
*
! ¥
: 1
Pl
T a1
P - -
2
ar
= 1+
! =
. A
= 475 K §
&
- = ;




1V, Agsessmént.Techniques

?A. Hiét@nig
Ongihe one ﬁénd,»we havé_takenvas a funﬂamentai assumptfon
the ;anﬁergeﬁcefDVEr the past one hundred yeérs of the world's
peoples technologically, ecdh@mica11y and, to an increasing extenﬁg
paiitiéa11y;;socia11f, and culturally. From this perspéétive,

" and particularly wi th the help of the New York Tiues, ve have™.

saught to d15cavcr the common expEPTEnces of peep]es and nations
throughgut the world, as weT] as an 1ncreaSTn91y apparent inter-
dependence in s_ystemE of eca?&gy, ecanom1cs, energy, and food pro= :
duction and distribut*an In ather wgrds, we. have soughL ta he1p |
i.“vﬂ*;istudents gain the. tdols and the canfidence ta grasp the key issues:
:;-‘  .V’: zaf their contem;orary world and not fall~back on théTéSS canfu31an;
L at +he sheer magn1tude cf 1nFormat1on and compTethy of 1nterreld—
t1on5h1ps On the GthEF hand we acknou]edqé the centra11ty of
the. debe7cpment of the nat1an staiE§ w1th 311 of the1r un1qu1ness

&

TG undenstand their deve]apmpnt requires a substantial 'invest- R
ment QF study about: each Ccuntry, w1th0ut such. eFfQFt 1nte111gent
camparisﬂn among naL1ans 1n terms of the Le; themes : we have speci-
Fied §so 1mposs1ble Dur uneasy campramise thus far has been to .
Took at- part1cu1ar natians 1n terms of those deve?opments crucial
to’ whicﬂ “each has had to face or is present1y facing- ;hgs leaves-?'

| for deeper, more f@cuged-investagat?oq in particular courses, or .




1ndependEﬂt study, the h1story DF particular nat10ns~ar regjons '

- of the world.

Rocts I focuses the attﬂnt1an of the students on Fhe bas1c

summary -and- ana]y51s sk1115 requ1red of a wou1d be histor1an Re-

- call is deemphas1zed WE viork, sometimes. dcgged?y, on ccnnotas

- tive and denotat1ve def1n1t1ons of the maJar terms used in h1stor1—

o ca1 wr1t1ng Students fD1Tow the changes in the-meaning- of words

they read thrauqh the Sunday New YOPk T1mes each week and nrepare ;

a notebook ‘on, a part1cu1ar theme or ge@graph1c area The notebook
and ciass d?SCUSSTDnS serve as the basis for an end 0f - term QrET
xirepart wh1ch is evaTuated F@r argan12at10n, sartlng, c]arity, and.

_ faccurate summary v Students prepare for. thTS progezt by us1ng the . f'r

Ti'1nformat1nn 5k1115 oat11ne in ciger t@ evaTuate single art1c]es in -

",,the T1mes,:e1ther in wr1t1ng or 0ra11y

~

Students test their own ab111ty to aev1se answerabTe quest1cns

' by éreat1ng essay quest1cns caT]e:t1veTy, each student subm1ts twc
possible quest1ons and thraugh c?ass d15cu551cn, the- StUdEﬁtS reach

| corisensus on twa questicns tD be used by a]T, each Etudent then :
';wr1tes ‘on one of the twc questTQns This has aT]Dwed studenis tD _: W
carrect themse?ves, f@r 1f one seem1ng1y STmp1E quest1on proves | |
1mposs1b1& to organ1ze or respond to in cher than h1qh1y genera1

'terms the second question can be. tried. , | |

Ne havn 3150 used the chts 1 cou“se to exp1are the Qap ‘in

expectaticns between the students and the facu1ty mEmbers a facter

= —_—— T e e e e



which we consider crucial in asse5f1ng the thesty Df ouy com-

”_petency statéments Measurés of sac1a1 and ‘political atL1Ludeg

P s e T YT

~ have been used by bcth facu1ty and szudents 1n DﬂE Roo+ s caurge,

while 1n athers an évaiuaffgn form for the course has aerved 10

h1gh11ght Strengths and wéaPnesses of the 1n5tru;t1an nd the

=assessment instruments. The course eva1uat1mn can 1ﬂ the Future

serve two purpases as a self evaluation of compeaenﬁes attained,

Ly

1 and as an eva1uat1an of. the cdurse in competency termsﬁ. Compar1scn,f

nF the 5e1f eva]uation Farms f11ied out by. students and 1nstructar5

can he1p to c1ase the expectat1ﬁn and ccmpr@henSTQﬁ gaps bethEEﬂ

them. Future RcotF I caurses wille be ab]e to draw“on wark dane in
i

creat1ng documentv ana1ys1s tests, map Sk111s tests, and "1n basket"

) fcrms of 'exercises. Severai ﬂf these are a1med pr1mar11y at mak1ng !

‘ -the Studéﬁt camfartab?e w.fh d1ssonance, as wa11 .as ab]e ta reso1ve

it. The hTStDFTﬂﬂ = comfart w1th re1at1v1ty is cruc1a] yet is

not ea511y canveyed ‘to students more comfortabiﬁ w1th Feca11 and

7:31mp11c1ty, nor shouid the comfcrt w1th re1at1v1ty 5ty1@ the search

for answarf to CDﬂtEWﬂDEaPy prabiems

In additcion tD the reqular aSATgnmEﬁiS, students were askéd to -
,)ncrease their vocabulary by 551ect1ng h15tgr1ca1 concepts fram

jasgiqned read1ngg, identifying denotative and cenﬁataL1VE mean1ngs

- This exercise in fafma? and contextual def1n1t1on5 was meant to

give the student a broadnr vocabu1ary and an - 1ﬂcreased unﬁ&rftandingA’

’Df tne_readjngi Each =.,‘l.t,uilerrL was asked tD br1ng 1n f1ve def1n1t1on5



&

the fd11§winngeeki In1t151 respanse was not very pns1t1ve ‘it
appeared to students as a superfluous -assignment. "~ A11 students did
' camp1ete the asswgnment, some ex?erienced d1ff1cu1ty in creat1ng ;
solid def1n1t10ns The seccnd week of this course only a few members -
of the class brouqht in definitions of ccncepts and the exerc1se |
- was drapped A mod1F1cat10n of this exercise w111 beccme a standard
| part QF the Roots. course next spr1ng after'we have had a chanﬁé tc

explore the problem af mat1vat1én and t@ rev1se the farm of the

ass1gnment .

ffEé Liberal Arts

*Since the eva1uat1on prccedures are des:r1bed aTong with thé

=

CDmpetPﬂCéS in therAppendix, our comments below w111~berrestr1cted

S

tn dESEP1b1hQ the extent to which various eva]uat1on prccedures have

7 been pretested and mad1f1ed ~There are two Dperat1ng ccurses fnr -
e 5k1115 deve1apment in cr1t1ca1 think1ng and cr1t1ga1 wr1t1ng§ wh1ch ‘

have been turned over .to the Un1ver51tyﬁw1de Learn1ng Center fcr

- use as 1nd1v1dua11zed 5e1fspaced madu1es L1sten1ng and speak1ng -

= =

Eﬂmpetences will be a;sessed and used 1n\311 courses.

Undoubtediy ‘the most thorough1y tested evaTuat1Dn 1nstrument

| is the one f?r the assessment of Information and Commun1cat19n Cam*
petence 3, Read1ﬂg Camprehens1én and Cr1t1Q31 An31y515- Thisjis s&
because one of the pragect .members was’ a]ready§u51ng the 1n5trument,:
the watson GTaser Test of Cr1i1ga1 Th1nk1ng Appra1saT (CTA), in h15

teaching. Add1t1ona] mater1a15 are being assemb1ed to eva1uate

i

Do

' M it
W




;* ,j'\ .

e hnse read1ng and cr\t1ca1 thﬁnk1nb skills- not assessed by the °
' Hatsan’Giaserg such a§ PECan121ﬂg and d1%t1ngu1sh1ng necessary,
suff1cwent, and cantr1but1ng cause’s; recognizing and d.1t1ngu1sh1ng
- types. of ev1dence (e g., facts, Qp1ﬂ1DnS, values, hypatheges, |
rfexampies), and recégn1zing c@mm@n forms DF fa]13c1aus n1nk1ng
‘ﬁTh1s summer We are arganiz1ng some study ‘materials fDr these sk1115
in a pragrammed 1nstruct1@n format known as "structural commun1ca—
- f-f _ : t1an," as described by k1eran Egam of S1m9n Fraser Un1versigy The
‘cheek113t Of PEdd1ﬂ§ skills, (See Infnrmat1gn and Cﬁmmun1cat1an Ccmpetencie
~1in Appénd1x) Was ﬁ11®t tested with+ non-history ma;@rs1n a pub]1c affairs’ (

y _c1ass taught by a} h]stgrlan working on’the prcgect - Students were .

. Tnstructed t@ szbmat a "bGDP FepDFt" 6@ American and Br1t1sh women' E%»,-

"\

- “Jiberation publj atﬁens 1n “terms Df the descr1bed categor195 " From @
\ - kzthiﬁ‘EXPET1EHCE\ it s c1ear that tne students dD nat read11y under=i

\ﬁz - "~ .stand the mean1ng of these sk11153 ner do they necessar11y asl

I - qu2ftian5 or- ccnsu?t a d1ét1cnary Hence WE have canc]uded that

3 - . .
B 8 @

we‘ﬁeed to wr%te study gu1des that def1ne and 111ustrate each of

=§ . thé campanﬁﬂ' Sk1115 ‘ o o ‘

“From DUP experience using the check11st for evaTuating wr1t1ng

5k111s we ha % sh1fted {rom Spec1fy1ng ccmpeLence in ter\s of focus,

“semantics, etcj, to spec;fy1nq campetenge 1n terms of type§ of
*3 F

. wriking- Qutﬂ1n1ng, Summary. paper ana1y51s paper etcy The carlier )

L ¢ . )
v categﬁ?IeS dfe ﬂow feEOﬁnazed to- refer ta mare funtam*nta] ki11sk¥-

lle are tap1ﬁg Du\\meet1ngs when &

.
\ \ A
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&

dwscdiifw1th the students their papars. When these are transcribed i
~we will have a reedrd of the students 1nte11eetua1 growth which,
when paekaged along W1th the f1naT praduct and- -the variuus drafts,
will serve as a study gu1de and model for future students. '
Testing df the 11sten1ng and speak1ng assessment p*ecedunesi
has not yet occurred, although we are redes1gn1ng them based upon
aur exper1ente W1th the read1ng and wr1t1ng assessment prdcedures.
Test1ng of the 11sten1ng and speaking assessment prdcedunes may’
- ocear during the summen, assun1ng cantinued steady pedqress with o
the reading and we1t1ng "assessment pPDEedurES DthEFWTse we look
forward: to test1ng them dunwng the: Fa11 Semester The Librariﬁ )
Skills Test has, since the Interim Repdrt, been used W1th B1d1d§y
..and Psycha]agy students under the guldanee of the Library facu1ty;.l‘r.
.-Z;Rev1s1an of the Library Sk111s Test th1s sdmmen w111 refiect these ~ |
" more recent experdences . :
» Prdgress, but less than we - dESTFEd has occurred with.'the re=
maining Infdnmat1dn and Enmmun1tat1on edmpetencesg h1ndered bath by
' the - d1ff|cu1t1es in free1ng up ndnprdject taeuTty time and by the.

=

campTex1t1es df the campetenees themse1ves - The V1sua1 Cammdn1eaa

1’.?

‘*tﬁDn Group- met Fnun times w1th very 1nterest1ng and stzmu]at1nq

, d1scussmans_,_At _this.. ﬁDJnt we_uduid,haye td_say that uesare‘st11l_ss,ss;s

1n the EXP1DFEtDPy stage and while ve have exchanged many Dp1ﬂ1Dﬂe,-

. B

facts, and 1deas, we have made no thanges in our- def1n1t1dns df the

b

competences The grdup will continue d1SCUSSTDnS next ta11 as. a]ﬂ

T




';‘ = participants agree visual competence is highﬁyiiﬁpcrt&nt'and neg-
lected. There fs Tess agreement on how it'can%be as essed and
acquired. \ |

‘ 7-‘ Several meetings w1th Computer Science facu?ty have been very

productive: Progress has been Timited only byﬁ%ack 0¥ t1merta

meet and write. h -

ab1e way towards des1gn1ng a mu1t1d1sc1p11nary feametaught course.

'_Severai models vere d1acussed ref1ect1ng d1fferent comb1nat1nns ana

8

we1ght1ng Gpt1ans with such var1ab1€5 as (1) re1at1ve emphasis on .-

quU§t1ve (presented) or 1nduct7ve (d1scavered) understand1ng of ‘the ,

¥ =

51m113r1t1es and dwffewences among the d15c1p11nary modes of 1nqu1ry,

(2) focus on a 51ng1e broad topic (e.qg?, human aqgressaan) anaTx;ed

from several d15c1p11nary points of view vs. a variety of more.

' fspec1a]1%ed topics, (3) reiat1ve-empbas1s on fécuTty VS, student

B e —

time spent discussihg the topic. Course PTEHHTHQ was 1ﬂLEFFUPted
When we éncbuﬁtered problems in detérmining who might have time to

part1c1pate in the teach1ng of the course. Camm1tment5 are now E

- &

| bETﬂg worked Dut faF g1v1ng prgject support LD an SSU ”Ev1dence

course in ‘the Spring Semesier of 1976. Piann1nq meet1ngs will. ﬁesume
. 3

:ﬁn the Fall ana will be supp@r ted by acqu151t1an Qf syilabi 1ram

cthe: scnccis uh?ch have foered 51m1]ar caurses, e. g. s The Natur

of Evidence, a mu?t1diac1ﬁjinary "Gu1ded D251gn course deve?apeﬁ

,‘ : a
< = L

-at Hest V1rg1n1a UJTVEF€1L3,.1
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V. Learning Resources.
K .
A. History Coursas :

1f Roots of CDnLemporary H15tory i - ICC

: o
The bas1c asgumpt1ans of "Roots of Contemporary” Histary, R

part I" are that the student shQqu be 1ntroduced -$0- thenmagar

forces shaping he contemporary wor1d and go back far- enaugh 1nta

: the past to. disc ver. .how,. when, and where each forge tDOk shape 1n

=4

forms recogn1zab1 from our contemparary perspact1ve . The fnrcer

o ;or themes we ‘have Fgcused upan 1nc1udé 1ndustr1a1ﬁzat1ﬂn, mcderﬁi—““‘

"
+

‘uzaticn, and urbamzatmna ca1on1a11sm; 1mper1a11sm and antie*~

co1nn1a115m, class caste; sex and race, natiﬁnalism, war andsg;,

: revalution.e wh11e Khe precise gontent and read1ngs fnr each sé:ﬂ ,vf ‘

t1Dn of the cmurse Hgve varied scmewhat in the haﬁds of d1¥fzfent BEE

‘wd

: facu]ty, each.sect1an has kept in ten§1gn tuday ] war]d, see
Jgd the

ihrough»the Syﬂdaxyreh Ycrk T1me5 or a week1y newsmaqaz1ne

f‘wor1d of appfoximate1y\the 1ast one hundred years, as 1nte preted

in magar SEhD]EFTy war)s* The Sunday_New York T1mes has

,rved ta

5

o QXA; a1ert students to their\own ab111ty to recagn1za themes i%dassunp*ﬁf
e xf tiDﬂS; to re1nterpret:fﬁggT;;§Z§E§?‘and to c@mpare and contrast in ?fifjif
o 'giobai terms Ne use the.T1mes as the: raw: mater1a1 for ZEETC-Sk111$.f' |
l/; exercises, and as a source for updates on h1star1ca1 anF CDntEme«

\
_rpérary thémes The dec151on to focus on ccntemporary 71stﬂry

. 1n1t1311y, and tc ma%e back 1n t1me rather than Fnrward .as 15

+ B : : - - -

’ ' © 23 ‘ | g
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o trad1t1on}14 stemmed from our per; pticﬂ that such a pﬁocess‘wauid

both 1ncréase ‘student mot1vat1an and foster the teach1ng Facus Gn
thémes and histor1cai %hiﬂ king rathﬂr than daLa collect on. ParaT1e1=
1ng th1s tension iﬁ t1WL perhnecL,VEE and 1n the d?fFEPTnD methado—
1091e; of JaurnaTTSN and h15t0r1ca1 55ho?arsh1p, has bE*ﬂ a. more
5ub5tant1Ve ten51on wh1ch we have preserVEd rather than resolved,
ihat between an emphas15 on g]oba? interreiat1angh1ps and. d1st1nct
national exper1ence5 PO e o '75_;2 o '7?- 3
:f ;j } ’ 1!_: The prcsent Roots course at ICC is tne most Far reach1ng effart ) !
| to date to translate campetency based iject1ves 1nto pract1c2; In
P B » curricular tETﬁS, e cut back on the ccntEﬁt to be ccvered focus1ng ‘
; | ~on the USA-and the USSR and see1ng the ‘major ccntemporary histary
| themes in terms ;F their deve?opment We read and d1scuss Time
;i*magaz1ne aach week, thus 1ncorparat1ng perspect1ves on the 1mmed1ate‘
) ) rcontemporary world into sour ana1y515 oF the 1ast hundred years
_;:'i j Iﬂa{;d1ng the f1na1 adV1s1ng sess1an, the class met For 3] twoﬁ

- hour- sess1ons, aﬂd the 1nstructors and IDU facuity member spent an

equal number mf hou.s p]anning and braﬁnstarm1nq caTTect1ve1y or in ;Ti

¥ -
i

t&ams of twa _ _
: _— _
| TD meet ccmpctence iject1ves, e11m1nate Lwe Teast successfuT
R “7'- : matér1a1s oF the fixst “Raats" caurse, -and’ yet 1nc1ude the matGFTalf 'i'\
wh1ch had succepded, 1n;tructarf dec1ded to quan1ge “the course o \:
, arDund a ccmpar156n of American and Pusswan modern1zat1an using Von )
Se o ;:Laye 5 ;Qx Lepin? “Mhy §£gl1g} and Cschran dnd M111er s Ade of |

-_\l"

2%




Enterprise. At the t1me of p1ann1ng, on1y BarréfTDugh‘s Contem%

pgrarz_H1stDry met the requ1remcnts of the course titie but

becéuse of his gifficuity for undergraduate (et a1one, rreshmen)
comprehénsion Earrac1oq§h was used as the c@1c1ud1nq work at thé
end of the ccurse, serving as. a measure of the students grasp QF
secandar;&sgurce analysws 5k1115 In Earrac?ough madern1za- ,
t1cn and the role of America and Russ1a to p1ay predom1nant paris,i
S0 Von Laue and Cachran/M111er serve as exce]1eat 1ntraduct1ens

- to him, Von Laue had been the students favorite  in Sprang 1974

Aand Cochran/Miller is a résdabTE stﬁdy of a topic for wh1ch the

studéntslwau1d a11 have backgrcund | ) | |

Round1ng out the readings were Nugent 5 1ntrcduct1@n to 5P1115{

Créat1ve‘H1stD - and Time maqaz1ne, wh1ch vould undate the contem-

vpcrary h1s€%ry theme to the DYESEﬁt and give %he studénts concrete
maieriaT for the1r FrEfuent attemptt to re1ate the course themes
"to their lives. | ' |

| MaJQr ass1gnments (aga1n, see Sy]Tabus appendéd)-méy be éroupeﬂ'
1ntﬂ the cateqar1es of source analysis and reﬁearch skills. asfﬁﬁ
’dents were 1ntraduced ta the value of book: ;ev1ews and close
scrut1ny oF tab1e of cgntents, preface, 1ntroduct1gn, cgnc1u51on,
chapter tit1es ‘to "dissect" the -purposes "and themes of the authpr
) v before attack1ng the text. To éem@nstrate their proficiency,

A

students were requ1redto independently cr1t1que the introductory




- , . ) F . . ""'"‘*;"U- - = ) oL .
and cdncluding passages before trnzy exchanged this infermation
in class discussions. Through essay examinations the students

demonstrated their overall grasp-of the*auth@rs' theme and

¢

themes.

‘Through preparation of an extensive bibliography and a brief.

statement of tentative conclusions (hypotheses) on subjects of

théir own thoice, students performed many of the requirements

" of research.’ The Tibrary staff was most patient and helpful in

assisting faculty and students on this project.
| Finally, students were réﬁuiggd to apply all of thé analysis

articie {appended) on their final examination.

. 1 F :
The writing assignments were all quite successful. They com-
pe1ied the students to keep up with the.reading and approach the

readings with a:more carceful, analytical eye. Performance on the

T .

review summaries, critiques, and examinations steadily improved.

Most gtudenfé excelled even beyond their own expectations. in
- T - =

identifying major sources for their bibliographiés. Their essays

werc of mixed quality mainly because some fajled to overcome per-

sonal biases.

The discussion«format, focusing on the books as subject matter ’

(and nat”histgricé1 ccntent)iwas unique and ‘confusing.at first {q

26 ' ‘
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the sf&dents They aT1 struggTed with the new appraach and”

weekly became more ccnfused and dTStUPbEd about "just what are we

wzsuppased'to be getting;out of the course?";,dust before mid-term

;grades were d1s:em1nated the entire class arase in 'Xebe111an":

| They chaTienged the materials and- act1v1t1e5 vie ﬁad been go1ng o
“thraugh and. questioned the va11d1ty of the whc1e appraa h Df,the l
cgurse At that point thev were, rem1nded of the stateme fs of
ijéCt1VéS g1ven at the beginnﬂng of the course. They anarentTy
'had been unab?e to comprehend those 1nstruct1ons and nad faT]en

_1ntD trad1t1onai pdtternsg try1ng to abSOrb content. Naw they

' qu1cP1y grasped them and within a week -of rev1ew1nq those 1nstruc-'

t?onS'in terms of the1r class vork they were a]] ab1e “to 23511y

master the” rest of the readings. Both 1nstructor5 were amazed at
)

the qua]1ty of the1r subsequent ‘essay examinations and the1r in-

\

. class analysis of Barraclough, wh1ch had been v1rtua11y incom-

prehens1b1é for the. prev1cus c1ass
The course appea1s to only a narrow qraup yet we have Sd
- students w1th w1de1y varying 1nterests and ab111t183 Most cer-

‘tainly the methods of dLVE10p1ﬁ§ ‘historical 5?1115 must vahy th
meet the demands of each new class and 1t5 1nd1v1dua1s G1veh\\

-+

r1gmrous time 11m1tat1ons, the unique nature of the course for
I. C C. studentq and the inevitable probTemS that arise in tgama
‘ taught c1asscs we fee1 instructors should a1way5 be f1ex1bie 1n

" their act1v1t1es and assessment of student perfcrmance

27
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E;r Rc&fé of Cé%tehporaﬁy Histér&ii ;fSSU :

Roots 1. is the "grandparent"<ééurge wh1ch has served as the cc#é QF
competency program since 1973. Beg1nﬁ1ng w1th the Fall . f 1975 the Roots I
course or the demonstrat1dn of competenc1es tha1nable through the course will

1

be required of histofy majors. 1

]

In terms. of c0ntcnt ‘the course serves as a‘samp1er exposing
students to theor1es and appraaches 1n the modern era which are -
) exp?ared 1n more depth in specific é@urfes the studént may choose
'to take later, Qr_in tutorials wh1chgrema1n a continuaT cptTan for
’ail’higtoﬁy studen£s. The most reeen%’RoQts”I‘caurse facﬁsed on, - ;;L
the VietﬂameseArespanse‘tG!French ﬁoié@ia155m before-iQES, the |
Russian Revoiution,'tﬁe Chinese Revc1u£ibn the changing class and
\\- ftaste status of women and m1nor1ty men 1n America, an& the Barra-
\xi chugh summary o; the themes of cartemporary h13tory
Over the past th years, Rcots Paﬁt I has, been taught by
faculty ‘teams 1nc1udﬂng three 1nd1V1dua1s from SSU two from ICC
and one from LLCC. After team- teach1nﬁ DnCE, a faculty member is
‘“Tn a p051t10n ta take on the caursé'cg héﬁgér his owg% but what
\ we havé fourd tﬂ date- s that the experieHCP of ‘team- teach1ng has
\\; prov1ded an DppDFtUﬂTty fcr cd{league tra1n1ng in a curr1cu13\%\
PErfP&ctﬁve defergnt from ihat QF convent1cna? Qraduate schaa? Kx‘an 3

\ tra1njngi Where teamr focus on areas of competencc caver1ng

different parts of the world, the basis.‘is esta Tished fOF meaning-

,”i

ﬁg] comparisons and for cireative tension which is 1nev1tab1e if

1 * i
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widgiy differing cultural peﬁspectiVes are to bé knowledgeably

~_communicated. Mareaver, the re1nfcrcemént from co]Teaques in’

“taklng on the wor1d" has preved he1pfu1 1n Gvercem1ng the 1nh1b1a

t1Dns‘against genera1iz1ng beyond the accepted subject demarca-

tions which graduate training and conventional teaching have in- -

[

. culcated. The costs associated with this collaborative learning

.have been relatively high, but we think they are indispensable to

the continued success and further e1abdratian of the project.

3. Roats of " Contemporary History II - SSU
Th1s "Raots"‘Eourse is,. 1ntended as a capsxene to the B. A
degree and as an’ 1ntrcduct1on to the M.A. degree In curr1;u1ar
terms the Faurse attempts to proV1de a world h 1stcr1cal perspective
thrcagh a read1ng and compar1son of seVera1 interpretations of

the origins and deve]opment of human h1story To attain_ this per-

_spegi1ve students began this_ _past semester w1th;the h15tar1ca?

theories of such non-historians as Karl Marx, Sigmund Frued and
Hannah Arendt. We then moved to prcfess1on31 h15tor1ans ana1yz1ng :
h1stor1ca1 deveTopmean cr1t1ca1 tc the emergence of the contem- |
porary world: modern12at1an-—Barringtgﬁ Moore, Un%ted State Chﬁné
1nteract1on——Ak1fa Ir1yea the wor]ﬂ and Afr1cabew E.B: Dubo15

F1naTTy, the sLudents read William McNeill's Rise of the Uest to

encounter a major historical synthes1s of' human history 1ead1ng

£o the emergence_anta a p051t1on,of~daﬁ1nance in the past several

Y



- centur1es of Mestern European c1V11izat1on “To master key detai1s'
in this synthes1s we adm1n1steréd a pra-tast to indicite to the

7 students before reading McNeill those facts wh1ch miqht prov1de

a ske?etal structure for McNe111 s narrat1ve Hastely. Written,

! F-; - th% f?FSt test we created fell back on test1ng aTWDst exc1us1ve1y
recaTT The same test, with some improvements (but still w1th flaws)
was adm1n1;tércd at “the end of the course. (Sea append1x) During
the -summer months, project faculty wi11 rewark the test before ‘it
is used aga1n |

Thus, there was a majgr effort to achseve content mastery at

a ghﬂera1 level fcr all of human h1stary It was a mistake tn' o
attempt this at the end of a- semester aTready tDD heav11y loaded with
reading. Professar MciNeill, m1d year nroject evaTuatnr, had warned us

-

- that the course: was tcg amb1t1ous Next year, R1se of the West w111 come

first w1th a more carefu?]y balanced pretpst The written éssays on

-‘!histariagraph1ca1 and camparat1ve ana1y515 w111 come later, draw1ng
on the rca115t1c mastery Df content.. we w111;mast Tikely also’ cut

tback on the required reading, bu11d1ng the course on Mchg171; Moare,

’ Ir1ye and oﬂe or two of ‘the theorists rather than all.

B. Libera1 Artf Courses
1. 3t1ca1 Th1n!1ng - Read1ng o e
Although the pragect schedule did nat require that we beg1n

" consideration of learning resources until thg spring semester, some

(T

[
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aepeets'@f this activity werere1reedy ungerﬁey prior to the
begihhiﬁg'ot the current grade period, e;g,; the eeeheee in
!eritica1 thinking in reading ehd'hritihg, the'Reeteiof vontem-
porary Htstehy{eeurees teughtiat ICC as & one eemeeteh'inthedUCe B
tory eouree and the companion Roots II: 1ntermed1ate 1ev~1 course
taught at SSU. The Learn1ng Center was also_ eeteb11shed threugh
Venture Fund suppert from SSU during the fall semester

Commenc1ng in the Fa11 of 1973 one of the staff membere ef

the history project begen using the Watson- G1aeer test ef cr1t]ca1

i

thinking ES the basis for teaching a mu1tﬁdﬁec1p11nary eauree

JJnVQTVTng 1eg1e, the peychoTegy ef th1hk1n§, ehd ehmmun1cet1on

(The course was esteb11shed upen recogn1t1en that many etudents in
preb1em eo1v1ng course 1ecked fundamentat analytical eb111t1es )

The course was made competerice- besed end 1nd1V1dua11zed in the
:ﬂSpr1ng of 1974, and by the Fa11 of 1974 therevwere two eeureee ene
.foeus1ng on reading and the other. on wr1t1ng 1In 1975 the courses
wehe'handed:eter to the Leerning Cehter'Facu1tyg thus -freeing the -
IDU.Hete]eeeh of the courses to concentrate on creating the new
unite;deecribed earlier. o f,

, Approe1mate1y 90 etudente have teken the heading course and )
»anether 300 have taken the wateon Glaser eijther as part ef an
1netructer s ceuree efforts tc aeeees ‘the deve1ement of er1t1ca1

th1nk1ng eapac1ty as part DF general’ couree benef1te or on their

own 1n1t1et1ve ‘as preperet1oh For eppTying to law or graduate schae1

) L
' fet

o
b
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or as part of the Management ﬁr@gram's entrance diagnostic testing

- _ program. The Management Program plans to incorporate the Watson-

Glaser as a regular part of its- testing program; management students \\
are heavy users of the Crit%éé{i%ﬁ%ﬁking ééﬁrséz;'cbmprf&ihg'ébﬁré:;'
ximately 2/3 of the enrolled students? After taking tze:watsana |
Glaser, the students are_informed that they-may enroll in the
ccurég éndVFECeive credit fct-the performaﬁce already demonstrated,
éof they may work thrbuéh the course materials and attewpt to_demaﬁa | ¢
strate a high TEve1in'perFormance. fe ic;ammcdaté“ﬁdnccmgetenEQQQ“
degreé students' needs fér grades, grades have been assigned to " |
different {éveis’of per%ormante (87=A, 79%B; 725@)3' A number of
University staff member; have.éléaiééken the course. After offering
the course four seméétgrs, the FGTiowfng Qbservétions\ére in é%der:
é;; of ghe QT;Students, 64% (59) completed the course; @

b. _éfrthcse comp1eting the course 61% (35) earned an."A"
while most of the others earned a’"B"; _ T

c. of those com§1eting the course 44% (26) wefe simply -

certified, that is, they either earned an "A" (80%)
on, their pre-test performance or they elected to
stick with the "B"; - : -

d. of those not completing the course 9% (10) dropped
' before the.course ended and 24% (22) received an
incomplete; B , 1

e. of those receiving an incomplete 54% (12) had .-
 feceived a pré-test score of less than 72 (the
minimum for a C)3 " e .
f. nearly'all those dropping the course had either A
scored less than 72 on the pre-test, or had failed” - ,
~ to even take the test; : ~ ; o -

3 s
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. v g& the completion rate has varied: in respense 10 -
L | variations in course characteristics: the first
AN .| time the course was offered class sessions were.
| -+ -\ scheduled and students were expected to attend -
\ A \ completion rate was 71%. The next two semester ,
L no group sessions were scheduled - the completion
\\.% - \rate was 504. The fourth semester sessions were
ANTRU 'scheduled but students were told attendarice was .~
Ve completely vcluntary. At mid-semester a not-so-
AT - gentle remindér was sent to those students who fad
v not yet contacted the instructoy, suggesting that

they get to work - completion rate was 74%;

i h.'a minority of students certainly less than a third,
Y use the provided resources of group sessions, pri-
e vate. sessions with instructor, recommended. read-
ings, practice exercises; more -than half the
students regret not using these resources more .

gffeétively;s :

\ ‘\_, : §. not more than 15% of those receiving an incomplete
- i . finish the course - a few students worked for more
Voo <1 than two sémésters,:genera1jy‘withcqt much success;

7 : - R
preliminary analyses indicate that students average
. 9 points improvement, a few made no improvement,

" and the most improvement was 25 points. (Average
change in four years of college nationally is v
fotr points improvement); . . i

e ,
y -

k.t systematic information is .not available, but the

q:instructcr's’impression is that the great majority
'~of students prepare one hour or less per weel for
~the course;.and I :

1. | the writing exercise, where students reread/reanswer
. missed questions, including writing reasons for their
choices, results on the average, from preliminary
/- .analyses, in a 504 veduction in errors. For: those - -
. doing this exercise, there seems to be about a-
“./ 70-80% transfer to performance on the post-test.

; Baséé upon thé,abdve gbservations and student evaluations
:; : v',\ - B}

.nbt sunmarized above,. the following comments/actions seem

[ ipdasonable: N - : . )



a. the Watson-Glaser CTA seems a reasonable.instrument ?
for assessing important critical thinking skills, |
both. from ‘the perspective of 'students who have |
taken the test and history and management faculty \
who have reviewed the test; : S

b. the competency and individualized ﬁaturé of th. .
critical thinking and reading classes has been \
favorably received and perceived useful with o \

certain significant reservations: _ : ‘\

incompletes and drops need to be
“further. studied to determine the

~ _extent to which the problems- 1ie

- with lack of motivation or time

" budgeting on the part of the stu-
dent, inappropriate learning re-
sources, organizational problems, etc.

c.  the observations and interpretations from teaching
the Critical Thinking courses need to be better
articulated with those gained from using the reading .
comprehension and analysis- checklists in regular
history courses resulting .in modification of each. .
Specifically, a glossary of terms and a study guide
needs to be produced which includes materials . :
created or collected by students exemplifying -

“the desired competency (along the lines of the

study quide created by Empire State College).

It's possible that stﬂdents'écaﬁing'iow on the'préﬁtést need

ivery stﬁeﬁngﬂcourggement!te attend-grouﬁ sessions wh%tﬁ pre-
sumably would (1) provide théﬁ wigh?aﬁdead1iné fa(’comp1etjng_ .
assignmgnts, (é)'give fhem needed peér SUppogt viasaxvfs thél__h
. instructor (Qﬂé=td=one can}?e;véry threatening), (3) proviéer
 them‘w1th needed insightlinta péar‘reasoning via=p§ef EXamﬁTES,
ete.. Forming structural ccmmunicatiéh exercises may a1sc‘praﬁe‘
very useful for thé Tow scor%nglstudept éiﬁce it (1) prévides

i more structure to thé learning and (2) hrovidésimére immeé%qtg‘

" and pr;ﬂiéé feédback.
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The Critical Thiﬁking - Reading course,,whiéh has now been trans-
Fet}éd to the Learhiﬂg Center shSuéd continue to be seen as an ’
1nstruct1cna1 resaurge to StLdéﬁtS, but more attent1on to. cr1t1-
-cal thinking skill development’ shaqu occur ;ﬁ regu1ar 115téry
courses. . Eerhaps from entrance testing with the Wat§On»E1aser ’
students scaring’bETQw 72 should be referred to the Learﬁing'
Center Cri@ﬁcéT Thinking é“Read%ng course for special aisistancé;
' whiTé thaéé-éégriﬁg‘é56Vé‘éhcu1d be encouraged to refine their
critical think1ng 5k11]5 through use of the study gu1des and
exerz1s€s canstructed as a part of Fegu]ﬁﬁ hlstcry courses. A
h15tory competency B.A. student fu1f1111ng his app11ed study
.experience as an empl@yed member of the prcaect will rev1ew,
cr1t1c1ze and help. 1mprave the studJ gu1de for the cr1t1ca1

thinking - reading course. This will .include reading all student

“evaluations completed on the course.
' . A

2, Cr1t1ca1 Thinking - Nr1t1ng |
S1gn1f1caﬁt advances cc¢urred dur1ng the spring semester and‘
cont1nue ‘this summer semester as the ‘course is being team taught
by a campetency pTOJECt member and a Learning Center 1nstructor
Several Students have successfully written, stimary, anaTy51s and
critiquespapersg Transcr1pt1on of the 21355 d1scu551en5 is pro-
ceediﬁg, a1tﬁough slowly, and a study guide is expected towards

the end of the“sumner!séésiqn,>-Further refinement of writing

k]
A



compefences has résuited and additional th%anai campe%enées are
being forﬁu]atédxin reépanse to Specif%c‘student Suggeséécns: e.q.,
editorial wriﬁinéfand.memo writing. Twa‘ﬁf the hista-y coﬁpéteﬁcy
B.A. students are taking this course this summer,land the one é

" working with the project on Applied Study can be~é0unréd on to
contribute significantly to evaluation and refinement of the study

guide.
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VI, Suppqrt Structures

A. Adv151ng CD11un1um
" Given the "unt1d1ness" of the progect, it is 11ttTE wnnder
fthat the tWQ adv1s7ng co11oqu1a in the Fa1] and Spr1ng Semesters

~were uneven ventures with m1xed results. On the p1us s1de,

there was a conszderab}g amount of exper1mentet1on w1th 1earn1ng/
* teaching techn1ques in a context freed from spec1f1c caurse A |
. {{I.
' téntent we wérkéd on wr1t1ng, cr1t1caT th1nk1ng, cﬂntent

“

~analysis, extrachat1Dn, generaT1zgt19n, conflicting h1st@rﬁ
7 “deal 1nterpretat1on, cr1t1ca1 Tistening, through the use of a

_ w1de var1ety of historical sources (JournaT articles, Bra] h1story.

tapes, primary saurces The gsessions were 1nfarma1 and went

* beyond the issues of GPthDdDX pedagogy to d1%cu351@n of very per-

sona{\155ues in tne student's Eomprehen51va Educat1on

{ On the negat1ve side, onTy three . QP four students From ICC
‘i remained active in the prOJect so‘that the co11cqu1um was vary

sma11 ‘ Iﬁ add1ticn we reT1ed on evc1v1ng 1earn1ng strateg1es

}wh1ch samet1mes vere very. success*u] and at other t1mesg a1m1ess
B and frus%§§t1ng The Facu1ty perhaps 1earned more than the - stu! T

dents and e cTear]y need*to have ‘a more structured exper1Eﬂce in

which Lhe o mpetency Dbgect1ve5 are systemat1ca11y noved taward

g :
in the colloquium. ngeovev; we -are at a pa1nt in’ the re1at1an'

L

: B .
s - . E - .
- R , - .
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”7 between the Competeneg Prnject and the H1stery Pregrem where 1t

[P

1%2,315 des1reb1e tn 1nv67veimere H1stary students from outs1de the pro=ff;“
. ,f L
JECt 1n the ce]]oqu1um Thus, in the f311 the eeTanu11m w111 be

"“°iadvert156d to all- h1stary mejors ' It has the petent1a1 of be1ng

7 ’gi(a) a key dev1¢e in he1p1ng students deve]ep the1r 1nd1l1dueﬁ
"aeedem1c programs, (b) a p1ece Fer students te work eut the t1m1ng // k\
!and stretegy of present1ng themseTves fer cempetenee assessmentigf/ "\;;

‘end (c) en 1ntreduet10n to concepts in Lhe ph1iosnphy of h1stcrb¥{
A

L ?iand 1n h1stor1ugrephy F1ne11y, 1f WE een deveiop the c011equ1um - |
i:if : ,_i:1nte a rewerdinﬁgesperienee for boih facu]ty eﬁd students, it mey o ; 1

QYHprov1de a real breekthreugh for the un1vers1ty in. 1ts over 11 3»\:Jﬂ

-y’adv1s1ng respen51b111ty

;ﬂ:;' - _:!7_',':' B o e )
B!-”Leern1ng Center

Sengamen State esteb11shed 1ts ewn Leernﬁng Cen;er 1n the fe11

",of 1974 F011ou1ng V1s1ts to a number Df eommun1ty ce11ege 1eern1ng

f

o eenters, 1ne1ud1ng the one 1ecated et 1111n01s Centre1 Co11ege,

5 .
L together W1th eve1uee10n by two ICC cansu]tants A1theugh SSU s

' center p]aced 1n1t1eJ emphas1s on GEmmun1cet1ans skills, the
"Center piens to eepend te prev1de broader Teernsng resources end’ e

1 even caurse ered1t The h1story preaect‘et §SU p1ens te 1ceate

1ts ovn assessment 1nstruments in the Leern1ng Center - L,

- s =




_i?0ur cutotf 11ne between generic ccmpetences and h1story com—r
petencee is,. of ccurse, erb1trery As assessment 1netruments are
developed they w111 be ]ocated either 1n the Leern1ng Center or
~in the pro;ect depend1ng cn the stage of ref1nement they have '
reached:. MDVTng courses and 1nstrument5 to the Learn1nc Center

| S1te end tecu1ty is a means of’ d1ftus1ng the competency mode]e

! and creating the un1vens1ty w1de baee for the 11bere1 arts e1ec=

t1Ve d1scussed in the overv1ew eect1on pf th1e repott

Progect Eve1uat1cn

. Potential cand1datee fcr m1d-progect eva1uat1on beTonged to -

\ P two unfortunete1y d1sperate categories : thcse .able: t0 eva1uate

i
\ the 1nte11ectua1 que11ty of cun concept cf h1stcry competence and

‘VK . ’ those: eb]e to ccmment on the techn1ca1 queT1ty and pract1ce11ty of
\\ B ~the competency stetemente and assessment pnoceduree We fina11y _
\ 7 decided to request eve1uat1on in the Tetter senee at the. end cf

, l"' . the proaect and to focus the m1d p01nt eve1uat1cn on the qua11ty
“i*ic B of our concept1on ot h1etory competence 'tﬂcccrd1n91y; we" nequeeted

é\ - fessor William McNeill. of the Un1ve*s1ty of Ch1cego whoee repont

: \ was appended to our Inter1m Report His quest1ons forced ue tc

. His euggest1ons tor themee cutting through chrono1og1ce1 1seuee _
were extremely useful. : _ o f: V N
_ Our final eva]uet1on visit by Proféssor Robert Stakenes whp :
'ettended the’ conference at Fere Marquette in m1d-Juge and then
_ visited theﬁSSﬁ:cempﬁe wee etimy1eting and educetione]; o

S " (See eppend1x for Stakenas Report.) Lo
't,f“*) D 7 S
o | 9"

eva1uet1on by an em1nent h1etor1an of Nestern C1v1112atﬁon Pro— -f

e -

e

~ re-examine our b1as in favcn cf contempcrany h1story end to def1ne e ¢
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i-Vf1s=‘Beekground;Investigetiens o o ' - gzsi?'

Ea

A. ;Instttut1ene1 V1s1ts L |
From- the beginn1ng of the prageet we hoped to be eb]e to
discover as much as pess1b]e from those a1ready on the peth we were .
exp]er1ng “In- pert we essuned thet we needed to deve]ot the sk11is

and understend1ng te crea e end edm1n1ster eve]uet‘en Tnstrumentsﬁ

& 'Ti Alverno CD]1ege 7
_ 7> A; "sTWO project memhérs vi,ited A1verno in~dﬁ1§, iQ?&, end‘met-"i’
gf . ; 7; f:with the Dean, the D1reetor f Cnmpeteney=8esed Learn1ng, and |
. : w1th feeu1ty frem the L1brery the Assessment Center the Leern1ng

’ Center end the Eng1tsh end H1s ory: Departments ey '7

The A]verno faeu1ty peree1 e their Competency Level units as .-

‘ neeesser;]y h1erarehieaj wh1eh 'ed us to ser1eus1y eons1der
' - stmm]ar modeTs for h1stery ATth,ugh we u1ttmete1ysteek 1ssue w1th

e 5:;meny aspects of the A1verno seheme, the V1s1t\a1ded our own_ con-

Veeptue] StruggTeS— And the chenee to compere hotes abeut 1dees }.‘
‘;end methods prev1ded a needed summe, 11ft | | |

Y 2 Un1ver51ty of Masseehusetts, BOS'on CoTTege 3\ end Emp1re ':i'
State. Co11ege (Menhetten Center)\ L \ L

Th1s VTSTt wh1eh 1nve]ved three progeet membérs teok place ‘ ;:”

. o in Qetober ]974 Centect w1th FecuTty who had heen given on]y a !
i :; . \
o i few menths to def1ne competeeres end ergen1ze reseurees under11nee

“for us the need, tor edequete lead t1me to th1nk through fundamente1

g -

_ﬂ E . o i ’
1&’ = .




assumpt1cns ; Expasure to Lhe essent1a11y non- d1sc1p11nary ar1en:
tatien QF the two schgcﬂs canv1nced us that our own. appraach shou]d ;
7reta1n rather than eschew, d1sc1p11nary DFTEPtEtIGn The remedy
' for the restr1ct1on of perspective attend1ng d1sc1p11nary metho-
doTogy, we fee], Enta115 use Qf the perspect1ves and methads of :'_:_;%
rire1evant d1sc1p11nes Our Focus has been mu1t1d15c1p11nary rather |
;than non- d1sc1p11nary R '
| The two 1n5t1tut10ns share a strong ar1entat1an toward ﬁle=
; parat1an 1n fundamenta1 sk1115 wh1ch heTped strengfhen our own ; 
efforts”in that direction. At CoTTegE 3 we b%Fame more sens1t1zed-
- to the pitfalls of "student as gu1nea p1g s wh1ch ‘should. be a:

perenn1a1 concérn of prcjects for cert1f1cat1on\cf campetence

F1n311y, the exper1ences of- the two schaa]s usefuTTy h1gh=

=

11ght5 the many adm1n1strat1ve and ergan1zat1ona] pr@b1ems which\

%
- \ M - = .

o stem from dDTng away with CPEd1t=CDunt ng

B

' The Intensive Res1dence Tra1n1ng Course “in Cr1ter1on- ;
i Referenced Testing at the" Educat1ona1 Tést1ng Serv1ce (ETS)

Thrge prcject members atterded th1s week TDng cnurse in
‘ Pr1ncetonf N;E Jersey H1gh11ghts 1nc1uded (1) d1scover1ng the :
pnss1b1]|ties of free respcnse test1ng, (2) 1earn1ng abcut the
constru¢t1an and 11m1tat1ans of mu1t1p1é tha1ce tests, (3) ta1k1ngi
7‘;fw1§h h1§t0r1ans on the ETS staff (4) dlscu551ng the bengf?ts of a

documents-based essay test for. cgmpetency cert 1¢at1on, (5) be1ng B

~ ;ff
able to dis;ggs the project w1th each gthezfgaifand n1ght -
, e : -
44 7 .
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The course at ETS Targs1y fa led to meet our nggi?“ Con- }7

\
traryﬁto our. sxpectations and our priar c0nversat1Gns w1th staff

o

adm1n1ster1ng the course, it wss ne1ther a1msd at nor “ognizant of

the probisms Dg\pcst sscdﬁﬁﬁﬁigsﬁucat1on nor was the caurss de-
s1gned to a11ow visitors to work through ths1r own prc;sct materials

1
> w1th the ETS expe'tsr The ETS test cg11est1on was barrsn\gf re1s=

vant mster1a1s su1tab1e to nur needs Our 1ast1nu 1mpress:Pn was -
: that the tsst1ng prqfsss1on has- not: yst bsgun to make a s1gn1f1cant
ccntr1but1un tD the- %ovemsnt in competency- based sducat1on aBovs "
- the pr1mary Tsvs1 and\1n arsas othsr than thase wh1ch Tend thsm-.

"\
wo ‘ ss1ves to nsat, 1f supsrf1c1a1 h1sra1ch1a1 order1ng cf sTementany
AR S |

'sk111s | \ S o
- o AT&T s New York Hsadﬁuarters Assessment Center o
" The projsct's Instr%&t1an31 stsiopmsnt staff membsr Judd \

. ' - Adams, spsnt a highly. praduct1ve twc hours V1sit1ng with Jos1 Moses=_=

'of AT&T s Assessment Csntér Staff” ste1@pmsnt Sect1gn The center's’

,tr1gu1ng and heur1st1c T
=¥

use af simu1at1un§{1s\bo£h t
3 A /
5. Cooperative Assessmént of Experimental Isarn1ng (CAEL) Second

Annual Asssmb1xfﬁssting, Msy 11-14, 1975 - DR ]

. ] H
e [

- Judd Adams,}tﬁe Instruct1ana1 Deve?opmsnt staFf perscn gr

the SSU h1st@ryfsompstency pragect attendsd the CAEL canfersncs 1n
' 7

) - New Orieans, wgich TnCnUued discuss1sn/wcrkshaps Gn "Ths ?fas and
Cons of A Centﬁa1 Asssssﬁent Center", "Asssssment of Ints personaT

%
Sk111s" and 1nst1tut:onaT presentations_ The expsr1encé!of ssvsra1
| . , - "s '
. - . . . N ‘II =
AT - . )

=" i
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‘ nst1tut1ens in mev1ng frem geaT statements to. greater spee1—‘

‘ f'f1e1ty fed. 1nte an idea we . had been d1seues1ng at SSU The

_:reet1en ef a eemb1ned edv151ng/graduet1on comm: ttee cr ated by

T the etudent in order te ebte1n cent1nu1ng edV1ee and eert1f1eat1en

.E.Inetitut1une1 eeareh

=

" of. competence etta1nment The COmm1ttee wou1d be respene1b1e Fer;
? 1dent1fy1ng and ereat1ng ad hoc eert1f1eet1en eomm1ttee5 for. ,}
,spee1f1c cempetences " This model derives Frem that used by the -

‘ Ind1V1due1 OptionProgram at Sangamen State. -

Apprex1mete1y 150 1nd1v1due1s, ce11eges and un1vers1t1ee,

end ether institutions- heve been eentected te determ1ne the uses

E}fu1nese of the1r pPOJECtS (eempeteney educet1en pregremmed

1nstruet1en3 cemputer eee1eted 1nstruet1en eva1uat1ve measures,

cemprehensive exam1nat1eqe, teecher,eveTuetlen, “structural . .

,eemmunieetien)‘Fer the SSU-1CC History Ceﬁpeteney Projeet.’

3

Literature Seereh

The 11terature seereh has been eemprehens1VE retﬁer than ex-

s

=%

heuet1ve, w1th 11tt1e exem1net1en into’ pub11cet1ens pr1er “to. the

1960’ 5. The seareh 1ne1udes ‘the Sengemon Stete card cateleg,

Edueet1en Index, Eric Educat1ena] Documents Index, H13L0r1ee1 Ab~

, etreets and Gevernment Reperts Index, Techne-og1ce? App]1cet1ene

Project: Instruct10ne] Syetems Techn1ca1 Descr1pt1ons, and the'

45” R
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ACT Issues of Narrat1ve Eva]uat1gn Dacumentat1on and Report1ng of

’Student Learn1ng‘ The 11terature search 1nd1cates a p1ethara of
mater1a1 ava1iab1e on campetency -based aducation, but it is '_!)
genera11y not concerned w1th history, or with the Tiberal ants

- An annatated b1b11agraphy which tives: a ‘picture of the prﬁgress1ve;5
_ w1ng of h1stary educat1an has been compi]ed and a b1b11ography

fram;quotabie materia] hasraWSvaaen gompiled,

E3
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History -

- Competences

Generic,

" Liberal Arts
~ Competences

A CONTEMPORARY HISTORY o "

. L
V3, mational h1star1e5 L
; .
5.

B. FUNCTIOIS OF CULTURE
1) formal. institutions

| B t
. 2 infornal institutions - - '=i\. - : \ 1
2.1 cistons, mores, taboos, ideology - o

2.2 artistic, hmmw,wﬂ D \x‘ W

- | |

®E m s =™ = m m m = = o m @ m® . o M w = = = = .m W = W M

J—
w

B P ., S ..rl::-r_,.,;um
by - e .

;:_HI_ST"ORY 3.4, COMPETENCES -~ DETALL
R A

A1, Values, ol 1

), personal values s prevailing novms E
Sidentification of myths, pre1ud ices e
. and assunptions
%ﬁwnwhwﬂovmﬁ1nymﬂ

1. global interrel atiﬂﬁsths
2. major forces | 3
extrapolation - |
majcr g]obaT event |’
perspective

5 0.5 cﬂhneorm1

| - 64 Tocal cultyral ordg ins.

1.0 potitical 1.5 educational -1 fanily origins \ o
1.2 economic 1.6 socfal « - IR
1.3 Teq@al . L7 religious B AT

1.4 bureaucrat1c o L ‘ e

, - R 3
\\ .‘ y \

0, T — v | “;
ds  INFORMATION AND e, MOOES OF‘INQUIRY if PROBLEM SOLVING g HUMAN RELATION;

COMMUNICATION-SKI s b S dynqm1cs 0.
. Tibrary ‘skills F phi1csophica1 s que§tgoq ask1ngx o huan bEL
computer . .+ 2 h1stor1ca1 |2, definftion 2, collective:
reading 4 Titerary ' &13 information - 11@
-11§t§n1ng LY 'sc1ent1f1c & a;qg1s1t10n7*-i: | L
Writing | T generic solufion generation 4l

. speaking - &2 physical \ |5 consequences ¢ o \_
. visual communication QBnﬁwﬂv\ |6, selectim o -
statistical - 4.4 social ‘5 \ f o L \r;
: 13‘_“ : . o
}
V)
',,{'!’,,|
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- A Contemporary History

1.0 Ability to—dESé%ibé the major chardcteristics of the contemporary.
- world and their interrelationships . |

[P R DT T S ST S QO g |
" L - ] Ls

political . o S . .
economic and technological | , i -
: physical, geographical ~ = - - "
social (class, sex,'race, caste) and demographic

O ON YA W N~

ecological - . )
bureaucratic e ‘ -
legal - - o - ]

« religious ;
educaticnaT and other

" Ability to describe the major forcés shaping the contemporary

" “world and their origins

3,0

2.

. - . . g
class, sex, race, caste o
industrialism, modernization, urbanization
3 colonialism, anti-colonialism, imperialism
4 nationalism, war, revolution

e M

MII ~
w

Understanding of major national histories competence: ‘a singular -

! and comparative understanding of the major outlines of contem-

porary history R
Russia ' ; T , :
China or Japan Y S : -
A Western European Country T : ;

A South American Country

_An African Country -~ - °

. A Southeast Asianf@oﬁn}ry :

W W Lo W W Lo W
RN WL, SRR

: EvaTuatjah:

‘Level 1: Using a’theoretical. framework for 4 of the 7 nations,
describe the major characteristics of .their geography,
economy., . culture, social-economic structure, political
institutions, domestic and international relations,
religion, and art- for several of the important periods

~1in the nation's history.: I

Level 2a: Starting. froim these descriptive characterizations,

' - describe orally or in writing the important- trends, .
_continuities and discontinuities for each of the -
4 nations. S =T



1 LA x .
Level 2b: Starting from the descriptive generalizations, com-
‘* pare two or more countries at comparable points in
their development, describing similarit es and.
. o - differences. T o .
tw . Level 3: Beginning with Level 2, compare and contrast the con-

temporary histories of two or more nations.

4.0 Ability tD;éXtﬁépGTEtE these major forces and‘theirrchsequeﬁies into
the near future. ‘ S I :

;fés 5.0 Ability to analyze a major, global event in terms of thesé forces.

‘B, :Fuﬁ;tiohs of Culture

. Competence, a geheral understanding of the human forces/institutions
- organizing the modern world. : o : ,

LI

1.0 ‘Understanding of informal, internalized institutions .

- . 1.1 social customs, ideclogies, mores, taboos
1.2 artistic, literary and entertainment traditions
1.3 nature and use of language ‘ - . -
2.0 Understanding of formal institutions: organizational structure '
“explicit and implicit values, physical plant and geographical loca-
" tion,. specialized language and concepts of time, institutional. :
inertia, developmental character (origins,ﬁchaﬁgé dver time) - 0 o
— * D - D
- political T _ :
2 - economic and’ technological
“legal o S _ .
bureaucratic e “ « - .
educational ‘ ) : éé)

religious
1. Compare and contrast any 2 formal institutions from 2 Lo®
different nations, or compare and contrast any 2 formal
institutions for a single nation from 2 -periods in history.
2. Characterize the informal institutions of a state from the
~perspective of a participant 0f a given social tlass and
fromithe perspective of an outsider; compare -and contrast -
~ these characterizations. o : o

- . \

BB ES T SRR
T 1 4> O3 P -

Evaluation: .-

48




'3, Compare and contrast the parts of agreements and points of - . % e
_ conflict between. formal and informal institutions in one y
or. more .societies at a given point in:time,. .
4. AnalyZe the impact of formal institutions wn. the. 1ife, pattern
~of individuals of both sexes within-a giver society N\ 2
different periods of history. S|
5, Describe or illustrate the interrelationship betweén 5
“prevailing ideology of a society and its forms.of @ftistic
- expression.. .. I x R '
6. Select and discuss documents, artifacts, objects ‘art,
iven society that char-

o ~ ‘'symbols,; or literary works of a g1 7
acterize its formal and informal institutions.

C;A'Se1fsUndeﬁstand?ng

~ Competence: an,understandfnghbf one's major values. attitudes, beliefs,
- feelings, behavior, strengths and weaknesses. T . '

1.0 Recognition of one's major values, attitudes, strengths and weak-
nesses - 1 A T
2.0 Comparison of personal values, etc. with prevailing norms .

3.0 Evaluation of personal values, etc iﬂ51ight of current kn@WTédge,:
resulting in identification of myths, prejudices, and assumptions
Evaluation: P R L

Level 1: AccﬁmuTate and discuss dacuﬁéntsirwritingg, syhbo1sg‘i-
- .slides, tokens and artifacts which express self-
image, major values, and personality traits.
Level ?: -List in-general order of importance one's major values,
attitudes, beliefs, and personal strengths as if one
were: e o
a. running for elected office in I11inois
b. being considered for an Ambassadorship
c. planning a‘permanent expatriation
C

A

choosing a career field’

ompare. and contrast these 4 Tists. .




- D, Infarmat1an and Commun1gat10n Competences . 7'a

w

e

Eenera] competence EBTTTty to effact1ve?y acquire and ana1y?e 1nfgrma- -
tion and te ccmmun1cate 1n a var1ety of me des o . e

E 1

1 D Read1ﬁg comprehens1cn and cr1t1ca1 aAaTy515 ab111ty te read :
descriptive, exp?anatory and persuaﬁive mater1a15 ana1ytuca]1y and:,_

: cr1t1ca11y R R C / .
1.1 1dent1fv the fum¢t1on of the commun1cat1on - - )
1.2 identify the main idea/thesis and evaluate cTar1ty o
R P 1dent1fy the main explicit elements; facts, hypgthéses,

- opinions, values, beliefs, examp?es, etc.

' 1.4 identify the main implicit elements (assumpt1cns)  facts; Co
* vidlues, etc. . - _ A ro
i 1.5 identify needed 1nformat1an DR =
1.6. identify key words, definitions, canceptg "and- d15t1n u1sh : :
¢ connotative from denotative meanings .

1.7 .evaluate quality of communication in turms GF semant1cs,
~ syntax, and organization
1.8 evaluate thk quality of. the communication in terms DF '
" Tinternal ;pn51stency, specificity, objectivity, and
re11ab111ty validity or coherence
1.9 evaluate the explicit and implicit values’ "in terms oF ; N
. (a) personal and (b) accepted. social values. : ’,.;}'.-

& '! - 1.10 describe the authors' style and techniques of EXPFESSTGH -
T such as figures of speech metaphor‘s3 etc LT

Evaluation:

*7Dbjectivé test: mad1f1cat1cn of Watson- Glaser’

/ application of. the check115t for spec1fied

/- . , written material - _ o R
2.0 wﬁifingsski11sA' ab111ty to write clear and canc1se descr1pt1ve o

- N ‘exp]anatory and persuasive artTCTEs ,

Qut11ne
summaryg
~a... paraphrase
7 b_ 1ntegrat1ve
I analysis
critique

M—J

E
"

o =Evaiuaf¥on;: a - ' e

Aﬂj SUmnary., an57y51s, or critique paper wiritten ta'sétisfy R
-another campetence one of each- type .= : '

. . . A o ! i o .




3. D Speak1ng skills: ab1]1ty to give clear and concise descr1pt1ve,
explanatory, and persuasive presentat1ons and to participate 1n
sma11 group d1scuss1on ,

-

-3.1 outline
3.2 summary
) a. paraphrase

b. integrative

3.3 analysis :

3.4 critique :

3.5: identify and compare nonverba1 messages of eye cuntact bady'
movement, gestures, 1ntonat10ﬂ, etc,, with verbal messagez

Eva1uat1on

Oral pre5entat1cns tailored to audience and Tevel. e.q., natiOﬂaT o
history character sketch to c‘lasss oral outline tc 1nstructﬂv

One-to=0ne Sma]1 Group . Lérgeleﬁagpf

Outline - o L

Sumtary

Analysis.

Critique ; B B R

_ — _ =

4.0 “Listening camprehens1an and critical ana1y51s ~ability to 1i§tenﬂ -

ana1yt1ca11y and critically to descriptive, explanatory and .
persuasive cemmuﬁ1cat1ons in the papu1ar medva and ord1nary con—
VErsat1on . _ :
. 4.1 to 4 10 ‘same e1ements as f@r read1nq
- -4,11 identify and compare nonverbal messages' of eye contact,
* body ‘novenent, -gestures, 1ntgnat1an, etc. with verba]
messages

e
o

51




Evaluation:

1. Analysis of selected portion of a radio or TV program.
2. Analysis of a taped small group discussion.

5.0 Library Skills: understanding of how infirmation is organized and
"~ stored in libraries - . . :
5.1 knowledge of basic terminology ~ .. -
5.2 general and specific access (reference) tools
5.3 searching.skills, procedures and techniques
5.4 evaluating information : » -

{

Level 1: Tlibrary skills test. - S |
Level.2: problew solving denonstration or documented research
paper. '

Evaluation:

6.0 Statistical Skills

7.0 Visual Communication Skills |

8.0 ‘Cém?UtE? Skills: . understanding of information storage and access )
in computers . ! i . A

8.1 basic knowledge of computeﬁ ﬁr{ngiplegi input and access

8.2 . basic knowledge of types qf'iﬁFQrmati@n-st@réd on computers

el

e
Lo




F. Problem Solving Skills o " \

) Competence: the ability to analyze systemat1ca11y and solve. cenceptuai1y
interpersonal, occupational and socio- pD11tﬁcai problens.

1.0 problem reccgn1t1an/quest1on posing: ~ability to re:egn1ze those
conditions constituting 1ntérp§rsgna1, occupational, and socjo-
polithcal prabTens ¥

, 2.0 problem definition: ab111ty to analyze problems into constitutent ;f;
S - elements (goals/objectives, facts, opinions, values, assumptions,
be11efs emotions, etc ) and .to descr1be the1r 1ﬂterre1at1onsh1ps
3.0 missing 1nfarmat1cn identification and acquisition: ab111ty t@ ’
recognize needed information, to classify.the information”in access
o terms (i.e., in terms of 1ibrary organization), to locdte such
’ information (see Library Sk111§ under ‘Infafmat1@n and Lcmmun1c
‘ “tion Skilis"). S - 3&

4.0 SDTﬂtTQP generatTQn- ability to generate aide range of solutions
w1th0ut Pegard to fea51b111ty or cnnstra1nts ‘

5.0 pragect1an DF possible and prabab?e cnnsequences ef sc1ut1@n5<

. 6.0 solution se]ect1an ability to. eva?uate solytions ¥n terms of ®
pragmat1c constraints and pﬁogected consequences.

Evaluation: * ;fj . .

_ . The ftudent shall w1th facu1ty appravaT select, analyze, and solve
: » can¢eptuai1y, one each of an: 1nterper5cna1, DiCUFatTGHET, and socio-

R political problem. Demonstration may be in writing, by cra1 repgrt
~ by role piay1ng or use o% nonwritten mater1a15 N
RN
1 1! ) /;“ 1\‘ = ¢
y i i‘f’ 5"} 7 !
¢l ,
,_g; - s
& 5 '
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< THE HISTORY COMPETENCY PROJECT AT SANGAMON STATE UNIVERSITY
AN EVALUATLON REPORT = .

By Robert G. Stakenas |
The Florida State University = .

Introduction

My first acqqaintaﬁce with the History Competency Préjecﬁ'at |
rSéngam@n State University was experienced thfsughfread{hg documents . L
whith described the intentxand pr%gress of the effort. The documents ' //'
were well writ%en and possessed an;appealing Titerary style. Mareéver{xff‘
these materials contained stateménts that seemed to iné%cate a;c1ear1y fﬁ
emerging awareness of prob1ém§ assec1atﬂd with cnnceptuaiﬂz1ng compe—ax
tenc1es 1n the 1iberal arts in genera1 and the d1sc1p11ne of h1stary in
part1cu1ar The actua? conpetency sta%ements themselves, on the cher _
hand, seemed samewhat b]and by comparison. Part1ans of the :DmpetEﬂEy
'statements looked maré 11ke a- 115t1ng of cantent tn be acqu1rg§ rather

than a description.of.a de51red competency- ~based autcame Mnst Dther S

l

" portions’ ccnta1ned statements that were teehn1ca]1y agpropr1ate and at .

r““t Tap E !

des1rab1e levels of higher mental processes o 5

S1ﬁce pre11m1nary read1ng of progect dacuments, I have been ab1e tc

1ntéract with a 1east a -dozen 1rd1VTdua1s assac1ated with the progéct |
S including facu?ty members, thé 1nstruct1cna1 developer, und Styéeﬂt5§ on
the basis af this personal contact, 1 have cénc1gaed that the writtén '
ﬁdocumentg do not adequateiy convey the 1nteT]ectua1 F]ChnESS and enthu-

r's1asm wh1ch permeates fh15 progect when it is observed first hand. This

is by way of say1ng that the Fund far the Impravemen; oF PastsecOﬂdaﬁy

e
o o -




Education (FIPSE), in my opinion, chose wisely when jt decided to
support the Sangaman State University Histaﬁy;CnmpéﬁencysPrajecti
 In addition to the quality of %he faculty that 1 had an opportunity
~to meet, 1 found the céﬁéepfua?izatfcﬂ of the competencies Ind the
under1y1ng rationale {as revea1ed to me through d15cu551an) for the B.A.
jpragram in history to be an intellectually rich and 1Qg1c311y sound way
in wh1ch to descr1be and to think -about 11bera1 studies and their relation-.--
ship to a_partjcu1ar d1sc1p]1ne§_ As 5tated.ear11er; the intellectual
. richness. and gigar were not‘pafticuiar?y-EQident to me;in the written :
r,daéuments whith‘descriﬁed the-praject. Tt-may_wé11 be that a pfiht
'_Vrépresentat1on of an abstraﬁt conception of Tiberal stud1es when Juxta— S
posed with Stahements 1n ccmpetency terms, ‘can never convey the same
'fee1ing§ and depth: of meaning that one can achieve thraugh face=ta—face
contact. Morecver, the facu1ty s decision to move broadTy into the _
11bera1 studies, rather than narrew1y in terms DF the unique aspects nf
_history as a d1SC1p11ne has been just1f1ed by the apparent wholeness:
and un1ty of the curr1cu1um cgncept achieved to date.
- Given the 1nte1]ectua1 FTEhﬂESS and 1nteTlectua1 “appeal of the
H1stcry Competency Project, several Future oriented questions coie to
mind. Can the present aancept1on be trans1atéd into warkab1e teacthg/

123rn1ng strateg1es and assessments? How w1de1y understaod is this

g@ncePtua1izat1' of history and 11bera1 arts cempetence amang all DF

the=hi5torg FacuTty? Among faculty in n;héﬁ d1sc1p;1nes? Among_

, _ _ i
:adm1n15trators at Sangamon State? Are the aperatﬁana1 implications of a °

competency=bas¢d curriculum rea11y clear to the project staff? Is a

=

‘competency-based curr1cu1um campat1b1e with a CGUFSEebaseq




curfi;u1um?;fwhafv;hanges in faculty role behavior will Ee_requiredrby a
competegcy-ﬁased ﬁfagfém? Whether or not the History Campeteﬁﬁy Project
will attain its fuTT potential will depend on how each of these questTGns
| - s reso1ved The remainder of this report will attempt tg araTyze the
present status of the project in relation tD these and other critical
quest1an5 A fcrmatﬁve evaluation done in this manner will, .@pefu11y,

. provide the bas1s for. more effective p1ann1ng and decision making in
3

i both-the short and the long term.

The Need to Ana]yzé Assump+1ons Underlying Cnmpetency Based Edugat1gn

A EaréfuT analysis of early essays on the subject of=competency5
based education would ien& to show an eﬁphasis on the desifabi1ity and
" the efficacy of granting degrees or credits on the basis of demanstratéd
prof1ciency rather thar t1me served Less EV1dEnt are assumpticns and
implications that address operat1ona1 cans1derat1ons Such as changes in
‘facu1ty rcTes, the need for time- var1ab1e programm1ng, and the need for
ncntrad1t1on31 ‘teaching/learning strat2g1es. Let's consider some

pert1nent examples.

. Can the ~goal of a three year B. A. pr@gram be met by a_competency-~

'based ﬁurricu]um? The answef to th1s quest1an can Dn1y be a non sequitur

g1ven b1rth by the m1scegenat1cﬂ of ﬁ?%ed metaphors- In more p1a1n

r/—'!.\

“.1anguagéf the quest1on begins Wﬁtﬁ the assumpt1on that a B.A. degree
“ o /

‘ShDu1d be deF1ned in terms of time un1t Because this»has been true-in

!

trad1t1cna1 h1gher educat1cn for many, many years, it leads us to ponder

!

whether or not the time Served can be shortened. Competency-based
NS
- v
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,eduéatian; on the Gthef hand, Qegins»with an entjrely different assump-
tion: degrees are to be awardéd on tﬁe basis of demonstrated gttéinment
regardless of the time taken to acquire the necesséry skill. Now that we
have broken free of the time canstraint we are forced to idi atify or to
derive the des1red competenc1es on the basis of under1y1ng agadem1c
‘and/or soc1a1 values. However, we may find it difficult, if not 1mpcs:1b1e,
“to compare outcomes generated by these differing apprcaEhEE because the |
competency-based outcomes may be radically different from time-based
DutCDmE§r>~If the outcomes are nét Eampa;ab1e, then hgwrcan they be
equated? But there are other reasons Fcf the non éequiturr aTsa.

‘ Because of the explicitness required by ccmpetencyabaséd curricula,

. we cften discover gaps in conventional pngrams As a resuit, ﬁDmEEtEﬂEyé _
based prcgram§ often turn out to be more cgmprehens1ve and mﬂrefdemand1ng
than time-based programs. ThUs, if aéce1erat1on,15 to occur in competency-

A,based'instructicn; it wiii occur because: (1) 1earﬁérs are}freedrof the -
time base and thérefare can proceed at their cwn rate ( hich cnu1d be
faster Qrfsiawer), or (2) they can -obtain cred1t by examination for
skills learned e15ewhere_v

My "reasons for raisihg these issues are EWGXFD1d: ‘(T)LtD draw
attention to the. essentiaT contradiction between timeebased iﬁstruétiop
and competency based 1earn1ng, and (2) to urge you to reassess the
feaS1b111ty of éxpect1ng to shorten ad year . B A. degree to a, 3 year
B.A. degree using competencyebased curr1cu1a as the means. Th15 is ngt
to say that it would be 1mpass1b1e Rather, student progress. and -

quality of student performance shgu1d be analyzed Earefu]Ty to determine

#
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whether you can validly claim ﬁhaﬁ you have in fact achieved a 3 year
_program for the "typical student.” If you have not, then the "truth in
packaging" axiom should be applied.

Arertjmgfbggediins;ructipnal7st§ategie;ﬁcamp§tip]egwi§57ccmgetency;

based instructional strategies? .Most competency-based education projects
encounter a dilemma early on. péfining competencies, designing assess-
ment'strategies, ané deveTaéing effective learning packages Jsually turn
out to be much more demanding and tfmeiﬂan;ﬁming than originally antici-
pated. As a re%uit, impTEmenFat%on deadlines arrive without having
instructional and aséesshent system51Fu11y in hand. The'tendency is to
keeprtﬁe program moving by arguing thgt if faculty teach courses ﬁSing

competency statements for object{ves and the assessﬁeni;ptacedurés as.

ﬂ

Adef1ned by the campetency curr1cuTum, then the final result will be the
s§me. This, of course, may be part1aT1y true but only if certa1n assump—
tions are_met- The fjrst as;umpt1cn 353th§t ;he 1nstructor will gear -

his own activity. toward helping £ﬁé7§;ﬁ§éﬁts acquﬁFe the desired compe-

i tehciéﬂ»- Howzver, in order to do this, he must stop teaching.in the, |
traditional manner, i.e., by ]ectur1ng cr by d1reét1ng student activity

- most of the time. If the flow of student 1earn1ng act1v1ty becomes

- paced by the 1nstructar, then the t1we var13b1e advantage of campetency—
based education is lost. | | | V |

- Put another way, competency- baéed~inst¥uctian is 7red9§iig§d

1n5truct1@n which must satisfy certaTn bas1c cnnd1t1ans The foremost
‘ condition is that there be 10g1ca1 cons15tency between cbgect1ve5

learning materials, and assessment pracedures Predesigned 1n5truct1on

implies that these three components have bEEﬂ\EhECkEd for 1@9?231
[0 . ,#\
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ccnsiéten:y; ‘In addition, predesigned instruction also imp1iesxthét
alternative instruction strategies have been considered and the most
eFFeative-oné chosen on the basis of its logical consistency with
Dbjeétives and'assessmentzprccedures. This is not likely to be the case'-
in an instructor-led, group-based course. The choice of instructionali
strategy has_beenfmade by default and -.will no doubt feature “teacher as
“teller" aﬁd/cf "teacher és discussion leader." Lastly, instructor-led,
group-based -courses, compromise time F1ex1b111ty and adaptab111ty to
individual 1earn1ng ratez &nd therefore work against more eff1c1ent use
'cf time. If a course is scheduled -to ‘meet. three times per week for 15

=

| wegks, act1v3t1es-yj]1 be p]anned S0 that the time réqu1renent i met

i even though time needed by students to acquire@and to demonstrate
required competencies could be much Tess than éhat;'

E?he important paint‘hEFE'is;that falling back on the familiar,

" comfortable course-based instructional fcrmat may help you buy time as 
lyeu attempt to des%gn campeténcies,‘aséessment strategies, and 1earﬁin§ )
act1v1t1§s But in dning so, you may actually retard your progress in_
ach1EV1ng‘a true t1me var1ab1e, competency based 1nstruct1ona] program.
Put anather\way, an instructor TEd grcup -paced gggggg compram1ses the
potential Qf\a ccmpetency based curriculum. Th:s is not tc 1mp1y that
teachers shgu1d StDp\ tc111ng"'ar "leading d1scuss1on5" in c@mpetencyﬂ:

- based educat1cn They should "tel1" and "1ead" but only when these are-
the mast 5u1tabfé a1ternat1ves fcr atta1n1ng a g1ven competencx or

enab11ng skill. \F1na11y, 1nstruct@rs1ed ccurses 1imit your ab111ty to

providé nentrad1t1ona7 1nstruct1on on the studenﬁ'5 terms.. My bias _ -
. . . _ - -

l ; S _ \
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shotld be fairly evident by now: Students in the coﬁpetency programr

shnu1d have - clear option ‘that w111, in fact, free them from conven-

t1nnaf coursa structures _ \\

Iﬁ?tructor ro1e sh1fts required by ﬁampetency ba:fd currﬁ*u1a

Have you implicitly assuméd that faculty under a cgmpetencysba:ed
curr1cu1um will cank1ﬂue to behave much as they have done unéer a
\ &

traditional time-based curriculum? My reason for ask1ng th's quest1on'
stems from a Fumb;r of Qbservatians wh1ch have Ted me to perce1?e that

-you have not 5ystemat1¢a]1y analyzed the Qperationa1 1mp11catinn§\3f a
competéncy based curr1cu1um ' ' \

o™
e

L]

F1r5t af all, when instruction 13 discussed in project dntumen Sy

' \
it is usually dgne -in-the context of courses. and teaw teaching. ' Secaﬂd1y,
\ \
the adv151ng caTchu1um is essentially a time-based, instructor- 1ed _g A

3

N

activity. Thirdly, there seems to be little EVidence regard1ng the
’ \

d251gn or preparat1en of individualized. 1earn1ng packages 5\

1

i

% ‘
:'\\ i
A
1

Read1ng between the Tines, 1 suspect that you have bEEﬁ so busy

conceptualizing history and 11bera1‘§rts ccmpetenc1es that operat1cn31 \\ CN
i\

issues and procedural matters haye not had an opportunity to become i'

salient cdncerns Ngw that your zompetelce statements have been exp11=

1mp11cat1on5 of a competence curriculum vig= s vis 1n5tructar ru1es éLet

=

mé pase some quest10ns to st1mu1ate your 1nquyry

\

1. Dces a cnmpeténcy based program need mu be time var1ab1e in
T -

order to be.logically consistent with nder1y1ng premises? R

1\ i

2. Does a competency based program need, tn be 1nd1v1dualxzed ;i ’j L

in order tﬁ be logically ‘consistent with underlying prem1ses?/




3. If the respnnsés to questions 1 and 2 are affirmative, will
a time-variable, iqdiéidgaiized curriculum require signifi-
cant role shifts on the part of histcﬁ; faculty?
Facu1t§ role shiFtS'Fequired by a timeévariabTéi?cgmpetencysbased
curriculum are not difficult to deduce. Some of the shifts could be
characterizéé as follows. :
_Froﬁ purveyor of information to designer of learning patkéges and
facilitator of learning under carefully predesigned conditions.
From académié advisor tq'EggEggiwha Ee?ps a student judée.whether
~or not She/he is ready to stand=speé%Fic competency assessménts, identify
deficiencies neea1ng rémed1at1on, tutor SDEC1fTE substant1ve or skill
pr0b1ems, refer students to other faculty for tutar1ng assistance, etc.
From evaluator of one's own students to evaluator of students of
other faculty. |
I% faculty aﬁé to~functian"effect%ve?y in new roles implied by a
time-variable, cgmpétency based curriculum it seems clear that they wili
have to underge spec1f1c kinds of fccu1ty development much @f wh1ch
would be done.in collaboration with Sangamen's Instructional Deveiapment_
- Office. | | | .
Although, 1t is not d1rsct1y re1ated to faculty rc1e change, another
questicn which the history faculty will need to censc1cus1y con51der is:
574. Given the un1que discont1nu1t1es wh1ch a time- Var1ab1&,
!'campetency based curriculum may create for many studentg w111
2 : the history Ta¢u1ty, therefore, need to maintain a trad1t1ona1,

time-based program for some majors and most nonmajors?




Student _advising in competencszased educat1on I have reserva-

tions regarding the advising colloquium's effectiveness in aiding
student progress. I pursued this issue with two current students.
Judging from their comments, it seems clear that a student c¢ :nnot ga
through the B.A. competency program without a great deal of clarifi-
cat1an of competencies and. guidance. ’ Moreavé}, one of the students felt
that the advising colloquium was not fu11y effective because: (1)
faculty did not follow thrcugh on issues that were raised; (2) Fa:u1ty
tended to move ahead fa:fer than e students were able to follow.
Po1nt number two (2) suggests that faculty did what faculty usua]Ty do-~
: they take the initiative to insure that vpelevant content" is cavered

’ Once again we come hard up against the baSIC issue of using a
group-based appreach to 5ea1 with & problem that is esggnt1a11y 1nd1vi-
dualized and therefore, time-variable. Due to differences in studen£
background experiences, 1éarning}rates, and substantive interests, few
studentE wduld dispTay the same specific pfeb1em_at‘the same time. Yet
this appears to be a bas1c prem1se of a group-based approach Facu]ty
.néed to be ariented to the purpgses and techn1ques of "advising" studentsv
about thg meaning of c@mpeten51es and how to apprcach students as
individﬂé]s rather than as a class. (This is another one®of those role
L_ shift prabTems which Fagu1 ty need heip with. ) | |

ax

'Dggumenting Competencies, Assgssmgpt érdﬁéﬂuTESg and Learning Packages:

- to Insure Transferability

" The operation of an 1nstruct1on31 program can be great1y FaC111-

tated if materials and procedures exist in c1ear1y documented form.

o
.
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_Maregvss, procedures which are in clearly dasumsstsé (i.e., priqtedi>
form arsim@réireadiTy transferable to others desiring to know about or
to use a.given method or srsssdurs. Why this s the case will be taken
up in ths sissussien which Fsi]owss |

T?snsiasignrsf,;ampstspsiss:iﬂﬁgrjns;rus;isn and assessment.

Although this project has made an effort to stats required competencies

in written form, the quality and quantity of the documentation and |
fdsscript1on varies a great deal from one section of the. competencies to
another. Formal prspsrties of csmpétency statmsnts are not at 1ssue‘
here. -What is at issue is ths verbal -clarity of statements that faculty
and students are to-hnderstsnd and ‘to apply. If competency statements,
assessment procedures, and Iéarqing materials are not clearly stated in -

_ printed form, then several undssirabis autsemss csuid’ascur: (1) teaching/
learning act1V1t1ss may be 1nsff1c1ent and not part1cu1ar1y effective
bssausﬂ the procedures ussd may not be logically csns1stsn with each
other; (2] students may obtain differing 1ntsrpretst1sns of competencies
and arsessment procedures and standsrds‘fram”diffsrsnt,fscu1ty if dssumsh—
tation 1s vsgue or nonexistent; (3) students may come to depend unneces-
sar11y on srs1 sssTanations by faculty thus resulting, 1n less thsn
sptimai‘use of fscu]ty t1ms and retardation DF student progress.

The 1ung tsrm success and dzssem1nst1on of ths History Competency
_Project, then, will dspend on the careful writing and pr@dust19n af a
print document wh1ch dsssr1bes ths sompetenc1ss, assessment prcsedurss,

" and the instructional mater1s1s and/or procedures for acquiring ths
sémpetens?és, “Without_an sffsctivsxwrittsn’dncumsnt describing thsss‘

three fundamental elements, the diffusion and operation of the program

%
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will have to depend on an graT tradition wn1ch is nE1ther effic1ent nor

particularly effect1ve Thus a EGmpPEhEnS’VE studént/FaCUTty manuaT

will be the principal ﬂean; threugh which Facu1ty at commu ity ca]TEQES

and within the history pragram at SsU will have ready access to the

concepts and the means of the program. In addition, students will be -

able to begin and move tcward-satisfying ccmpéténéies“more qu%ck?j

: bEinSE the pressrce of a faculty member w1]1 not a1ways be needed to

describe what is.to be done. 1 suspect that the advising cai]gqu1um was

created in large part to meet this student need, and as a short term

sa1ﬁtian,'may‘have been the only feasible alternative. ;n the TQng run,.

hﬂwever, a carefullywritten student/fatu?ty manual describing campeﬁf*»

tencies, assessments5 and 1earn1ng patkages will be the cr1t1ca1 E’ement

=

which will coordinate d1§sem1nat1an and 1mp]ementat1@n efforts of

a

faeu1ty and studentsaﬂ b , | ' 7;' . e‘

4
In summary:%a useful 5tudentffacq1ty study gu1de 5hau1d

lLet the student gnaw thg goa}sxﬁf%th3=ppggtam4=¥? e

e

Let hi@/heé know (a) what, knowledge and competencies ha/she i54

PESDDnéibIE for and (b) how he/she w311 EE expected to denonstirate.

thém, —
B Ty
Let thé student know how the F1na1 grade will. be defr nined;

Let the student knaw the equ1va1ency of a Spec1f1E competengy and_

cgmparab1e course credit; |

| Let the ‘student know (a) whereBtG bégﬁn and (b) where to go ne&t'e

Let the- student know hcw%cc access needed Tearning materia1s, etc. ,j:;DHF

(et the student know what, if any, learning options are open;

¥ - . . ) ) . . L.
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;x'é Prav1de CQﬁtenL ar 1earn1ng a1ds nﬂt avg11ab1e 1n aﬂy cther p1ace e

or farn.

Need fcr Systgmatic P]ann1ng and Caurdinated Prsgect Managem 1t
- The myr1ad uf»deta11s requ1red t@ prepare and 1mp1ement a chpas
'téﬂgy—based degree pr@gram shou]d be ev1dent to you ~Now thct campe=/

'_»tency statements are tak1ng shape effective 1mp1em6ﬂtat1an w111 requ1re

: _ ‘deta11ed spec1f1cat1cn of what remains ta be done 1n each cﬂmpétency
: - .

:varéa. deve1op1ng assessment prEcEdUFES, and tra1n1ng facu1ty to serve as-

B3

|
1
i
{

;"assessgrs or. Jury members. . -
L The amb1gu1ty 1nvo1\ed in dEdUETﬂQ competency statements may have
) bEEﬁ a curse and a b13551ng th1s past year., when issues are ambigunus,'
lrde1ays can aften be rat1onaltzec as t1me néedrd For ref1ect1gn and o
; penetrat1ng an31y51s. The ambﬁgU1ty QF earTy stages 15 a curse in that=:';
| pregress is so» pa1nFu11y slow and Frustratﬂng, it 15 a b]ess1ng bECEUiE:
r‘there is- no standard ava11ab1e rDF gud§1ng whether pragress s beh1nd
:schedu1e, ahead of schedu1e, or 6n Schedu1e ' Now, however can¢eptua11= )
;zatﬂun and issue 1dent1f1cat=on have deveigped wg11 Eﬁough so that steps
'_ rema1n1ng tD be dDﬂE are more ev1dent both in substanﬁe and 1n terms af
. time demand.- g . E - ' ; Si',i" ﬁf :; '
-7 York atterns and’ strhtég1es that were apprapr1ate, ‘or at 1east ‘
| ’a:ceptabie, 1n 1974 75 W111 prababiy not ‘be adéquate in 1975- 76 1f the _
projgct is to stay on schedu1€ and adequate1y test its cgnceptuai ba51si
Instrugt1cnal deve1npment ta%ks needing to- be done 1nc1ude -

-

1. Elaborate in wr1t1ng each aampetency statemént s0 that

faculty-and students can conprehend it; . e
6 8 3 P e &
. g LT
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"?;_2;g;inss1gn assessment procsdures for sach compétency statsment*'
'_thsm, K o _ _;? PR f 3% ' ’
4. _Deve1ap Isarn1ng packages so that studsnts whs are Dns n?
an-campus can pracsed to ach1re cgmpstan1es w1nhaut need
fffsr frsqusnt contact with- facu1ty,

6. Clarify purpusss of mentoring (i.e., sdv151ng) an¢ train -

R facuity hsw ta"du“1t‘W" N
;36?' :steiop a med1s or matsr1s]s selection nodel for creating
:_1earﬁ1ﬂg packages (e. 9, g1ven a spsc1F1c csmpetency statemsnt
tan it be TEarned most efFest1ve1y thraugh read1ng print?

hsar1ng a Tecture? part1c1pat1ng 1n a d1scuss1on? choice

L from a reading 11st? DthEFrnanP1ﬂt media? or some combina-

’¢‘t1on of - the Foregg1ng alternatives?);

Ezt-; 7. Define whst wou1d _appear to: be ths proper rs]st1snsh1p

" between csmpstsns1es and 1nd1v1dua]1zed ]earn1ng packagess
, between campstsnc1ss and specific CDUPEES:
8. Pub1ish a studentlfscuity manus1 wh1ch csnta1ns information

about 1tems 1-7.
“Esch of the activities 1%sfsd above (andﬁany others ‘you wish to

add) shsu?ﬂ be 1ﬂcorpsrated into tﬁme Jine charts that will identify

-

tsrgstsd beginning and endzng dates. The time-line chart should alss
G_Fg;

: rsF]sct lag1sa1 sequencing of activities and 1‘§ t1ﬁy who s to be

;a-g

respsns1bie for what, Lgst?y*ssé:écns shaqu monitor actual prsgrsss

=T

ragd-snmpsF,git to the prgqec;sd t1ms 11ne to see if things are hETﬁg

66
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iﬁif'ﬂtQﬂp1eted aégéxpestedl If tasks fé?i behind-schedu1é§‘readjuétmenfs
- " have tn be made . | |
Creat1ng time-Tines ;s often a traumatic experience because it
”‘Jmakes~exp11c1t all tasks needjng'tﬂ be completed.  How in the world will
| 311 of the needed work éver get done? Féf?ureAto'bé exﬁ]ic%t however,
is a sure way to a11ow progress to depend on h1t or m155 task assign- i
’ments and’regults in the loss of precious tTNE ' Prep?aﬂn1ng and 5k11]—‘

fui managément will be the keg to gett1ng all the work done. that needs

ta ke done 1n 197% 76

?1ty and Su@part

0N 5everal asca31cns camments were made by Sangamon facuTty which
: suggested that the H1ftury Prﬂ;ect was s1mp1y be1ng tolerated by the
upper administration, There seems to be ev1dence to suPpﬂrt th1s The

administration seems to be 'preoccupi ed with its own concerns given

Jindications of pfeszures from wiihin'and pressures from without as

.reported in Sangaman s Sé]feStudy Reparts T o S L

If this perceptwmgsecnrrec:tg then steps need to be taken to make

thEsTmp11cat1nns af ccmpetenqyﬁbased educat1nn more 5a1ient in the m1nds
of the GEﬁtraT adm1n1strat1cni For w1thaut an understand1ng of and ‘
- commi tment to campetency -based education at a11 ]EVE1S of the 1nst1tut— )
1gn, diffusion of th15 curricul ar concept w1th1ﬁ “the 1nst1tut1@n is-

>“"—i11ke1y to be greatiy impeded. ' ) o P
One QQSSibTE means for establishing a communications Tinkbéigggnsf
the project and the upper administration would be to éfeate;anfgévisghy

S
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group for the History Pragect Its membefsﬁip‘;ﬁguid in¢1ud§=$@mecne 7
(or two) at the dean s ]eve], some program cocrd1natars in prest191aus
azademlc areas, and some faculty. The purpase of th1s group: wcu1d be to
serve as. a'écunding board and as a ]eg1t1m1z1ng-agent.. That s, pricr

tp mak1ng réquests for policy changes that right require ﬂhangﬂng the

) transcr1pt or. Dther re1evant academ1c pa11cy, the prcposed ch-nges

shou]d be shared with the ddvisory graup to nbta1n their '@GV1€E" before

"going to the actual de¢151an mak1ng person ‘or body th?t g?“‘ have to |

pass on the request_ : O 7
Anather purpese far this group caqu be to serve as an 1nterna]
jury to judge the worth of the new pregraﬂ; The History ?rﬂjec* w&u]ﬂ

DFDVTdé the adv15gry grﬂup with whateger eV1dEnce it requested

E} = ey

tlQﬁ*ﬁﬂ‘ThE adv1sary pane%* yeu nat only begin to develop braadiy baged_r .
1eg1t1macy but aﬂsc a group of prest1g1aus 1nd1v1dua15 whe can serve as -
1nfarwants (and h@pefu11y as advucates Jfor your pPQJEEt) 1o the central

adm@n1strat1gng Remember that several of them should be chosen because

zkgsfffaf their access, ta*%he't@p Tevels of the;SSU administration. Also, given
P

'yaur desire tn 1ink w1th the cgmmunity c611egas, an officer from. L1nca]n

Land or ICC would be an apprap?f ‘te cﬁo1ce Far membersh1p on the adV1sgry
: d

~group.

. An. ‘advisory group w1tn the praper makeup cau]d prQV1de the History
Progect w1th the visibility, TEg1t1macy, csed1b111ty, and advocacy 1t

w111 nead 1f 1t is to be effect1ve1y dTSSEﬂﬁnatEd into other programs

within the uﬂ1ver51ty



fjnaf%;Utienajizatian"afVInetnuetjana]asdppdn; Services

Stab111z1ng the Fate of the Instruet1ana1 DeveTegment 0‘F1ee I am

ﬂtrdubTed by etruetura] 1nstab111ty df the erganizatienai 10catldn of
_‘yeur Inatnuet1dna1 Deve1dpment fodce.é Theefact that it je L,1ng moved
:frequently is euggeet1ve of several eymptdms Dne is that h{gher level
r'fadm1n1etrater5 do not understand the purpdeee of the Office and how it
-’re1atee to the goals df the Un1vere1ty If key adm1n1etratdre do not
understand how the 0ff1ee can d1reet1y eupport 1netruct1ona1 and aeademle
programs, then' they are not 11ke1y to be strdng eupporters or advecatee-a’
for it. Another possibility is that key admdnwetratdrs understand the
purpase df the en1t but do not value what it stands for.: In a11 likeli=--
hood, camm1tment to eLppart the unit w111 stem from a e?ear understandang>
of. what instructional deveToement is and a f1rm7f held belief that the a
| ID0 can really help the faeu]ty to achieve the Uaaeere1ty s mTP?iaﬂr
In any event, I urge you to determine whe is. an dutepeken advecate
Afer thE»IDDi If ydu can name ndne, then you need to begxn eth;vating
Vthe most preet1g1due and most pdwerful ones you can find. IED pereenne?-
also need tD determlne whether or ndt key dee1e1an makers understand the
purpesee of the Uﬁit and how theee purpe:ee can be achieved. If these
Vdee1e1dn makere presently do not undenstade the IDD s m1551dn, then IDO .
staff w111 have to take whatever time is needed td "educate“ theee .
decision makere If 100 staff members have not been doing so, .they need
to beg1n to br1ef and update the1r euperv151ng deacen on a reguTar .
- basis. They 5hdu1d try to ahdw how the IDD W111 make a difference in :

&

the short and the 1dng term.

RN
ﬂ‘:ﬁ_:.




The 100 may also have ta broaden 1ts proaect ' If a11 or most
of 1t5 effarts go into the H1stary Progect, ather prcgrams may come tb
perce1ve that the IDO is offs11m1ts to them, one ar two pTQJE‘tS in same
other key areas could he]p to broaden the IDD'S pawer base and the ’

:number of advacates who will defend and suppgrt it.
I would Tike-to urge IDO staff to review the Pr@posed Gu1de11nes
| fDr Programs and. Clusters to identify responsibilities ass1gned e1ther
to the VPAA or to. the Dean of Aﬁadem1c Programs. The purpase of the
rev1ew would be to 1dent1fy prnposed respons1b111t1es far these two-
officers which the ID0 logically and technically could service. Examp1es
of th1s would be: : | | :
Item D. 1, page 5 - "Maintaining and 1mprav1ng the qua11ty

of Program faculty performance . . N

Item D.2, page 5 - “Preparing faéu]ty graﬁtﬁ and_deieTapment
£ o | plans that define the ?ragram and inﬁividua1 faculty member
needs . . ." | o ! ‘
'Item 1. (a), Jab—Deséribtian af DAP - “f__ . lead degree programs
and facu1ty in p1ann1ng and co- ord1ﬁat1ng program curriculum,

=

'courses of study, and methads of 1nstruct10n C e

Item 35:dob Description Gf DAP T fnzt;r faculty

5

L : I F]

’deve1npment

I bei1eve the most legical place for the IDO would. be under either .
the VPAA or the DAP becausa an IDD’needS_?ggzjaﬂnzat1on and support from
thii level if. it is to have any impact. Maregver, by locating the 1D0

; under one of these aFF1cers, thé IDO can assist him to plan and ﬁarhy

-J
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out large =¢a1e programs of facu1ty deve]gpment, curr1cu1um TEV1510n,
“etc. One of the drawbacks of getting 1nva1ved in tnis kind af 5uppart ,;
would be hav1ng to spend more time Qn adﬂ1n1strat1ve tasks in contrast
Ita 1ﬂ5truct1ﬂna1 deveigpment La%kﬁ dealing H1th projects such as H15tury;
chever,‘th1s may be: a necessary trade-off in order to 1nst1tut1ana11ze
Vithe ID0 in a place that can allow this unit to rea11y make a, H1fferencei

Whatever you da, don't JUSt s1t back and expect somepnhe e1Sﬂ ta dg your

.ta1k1ng far you.

Inst1tut1cna11zat1an @f other support serv1ces " If the Histéhye*

- Competency Project and others 11ke it are to flourish, they w111 need to
ibe supperted by a mu]timedja ]Earning resource center which is- capabTe
of delivering ind1v1du311zed 1nstruct19n and an assessment center wh1ch
adm1n1sters 1nd1v1dual1zed tesLs on student demand whefher or not the
-pFEEEﬁt LRC should expand to agcommodate one or both of these funct1ons
should be debated. Right now, my understanding s fhat LRC stafF,see
the1r primary m1ss1ﬂn as one of. prcv1d1ng remedial 1nstruct1on in bas1c

'gsk111s ThiE is a legitimate and important purpese and, if we11 dane,
shau1d Ereate a large student and facuTty demand If so, then there
w111 be insufficient time tﬁ d1str1bute multimedia materials 1n ather
ccntent areas or to handie 153131du311zed test1ng QnTy the most
committed faculty w111 EhDDSE to 1mp1ement 1nd1v1duaT1zed assessment if |
they or their: prugram must be d1regt1y respéns1ble for 1mp1ement4t1gn'g

An assessment center and broadly conce%tua11zed LRC would also be
needed support mec%anismsrfar any se?iaus at;empt to increase nontradi-

tional study--cﬁe of the mandates of SSU ,;

If the University is ser1aus about 1ts mandates, then careful

planning needs to be done to ascertain the k;nds;af support requirements
- - . B £ - | . .
|

RS i ;f/ i
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“"that will be needed by facu]ty in order to meet them; and support
”‘usually translates 1nta manpower and equ1pment G1ven the state of
auster1ty in Amer1can h1gher education, prov1d1ng Support ser ices fnr
. nontraditional forms DF study such as externa] and/or competenhy based

degree prbgrams'wiii require carefu1 scrutiny of priorities and CUnsziags

resource allocation to honor them. e

’ -
’ 2

-~

On several occasions during my visit to Sangamen Sggie_Uniggréity

=

in June; Len Adams expressed concerns about hcw ta;§5§aboutfﬂ%éseminating B
;"g = ‘\
the concept of & campetency based curr1cu1um553nce thii w&s one nf the \\
sf A

" commitments made under the FIPSE grantggfienfyséommeﬁ*: also Suggested
that the History Fraject”staff_hgﬁfhct g@ﬁgg;tualjzeé a mgde? for
P ’
d155em1nat1ng prajecL results? 7

3};

e
The study of 1ﬂnDYdt1§prﬂd ‘diffusion 1n education 15 of re?at1ve1y

- pd
Thére are some excellent wr1t1ngs now available and I

reéEﬂt origin,
Cwill recozigﬁ; iheﬁgta you with annotated comments. A carefuT‘read?ng
* and synk P%fgrof their contents should help you design some sound
strateg1es ‘for motivating other faculty to do what you hgve done.

I have attempted to deve]ap an anaiytic madel for pxann;ng diffu;

. sion St?thQTE; and have -attached an outline of it for YOUT use. Please

!ncte that the modei relies neaV11y on the wr1t1ﬁgs of Everett M. Ragers
“ The concepts which 1 fe;; most 1mp@rtant were thn;e deaxjng a]th@

(1) availability of a tangibﬂ% prototype as the Dbjéét Df di?fusian;
- (2)'ana1ysig'af norms and rewards dFFect1ng patent1a1 adopters; |

: - (3) the nature of the social system 1nv01v?d,:(4) and the use of

F - =y,
! e « /

L i--halkf; e




1egit1mate autha>1ty As you review this two - 1eve1 strategy, please
i,;f bear in m1nd that 1t was deve10ped for a 1arge samewhat research and
’pubi1 1ons anaented university during a time nF reTat1ve aFf]uence On .,
the DthEﬁfhaﬂd, I be11eve the anaTytig strategy is sound and, - 1f done |
carefully, should heTp you to ana1yze your 51tuat1an at SSU and to
‘evolve a strategy that is more c]cse]y tied tQ your circumstances . Néw,:

for_the Dther references e jﬁ,uﬁg;;xgggvgzw;dn;,

1.‘! Everett M. Rogers. "The Communication of Innovat1ons e

1
]

; in a Cnmp1ex Institut1an. Educat1ena1 Reccrd w1ntér

\ 1953 pp.‘ 67-77. o B
\ "

In @hiﬁ paper Rugers applies h15 mcde1 to c011eges and- un1vers1t1es

' /
in general. | It is a very readable paper but may lack 5uff1c1ent déta11

contern1 g ﬁpec1f1c concepts A thorough d1scuss1on of these tgﬂcepts

- can bé;fbunJ in the pub]1cat1on by Rogers and Shoemaker 11sted next.

/ / AR

- 2. Everett M. Ragers and F. F1ayd Shceqﬁker Comﬂun1¢at1cn

t

of Innovat1ons _A Cross-Cultural Appraach (an Ed.).

\

:,!VT New Ygrk Free Press, 1971

\

\
|
, ! / : :

}/' ;,f The auth@rs rev1ew many research studies dea11ng w1th d1fferent
e }
Kinds of 1nnavat1@n; ATthough there are few 5tu§;es reparted on thé
diffus1an of/ 1nnovat\ans in educat1nn the readgﬁjcan beg1n\tc get a

N\

gacd fee] For crit1c31 var1ab1es Which can af*a“t the adapt1on of an
. o ; ‘
o 1nnavat1cﬂ The d1§€u5516ﬁ Df character1s§}cs of 1nnovat1on5f15\éxtreme1y

usefu1 for ﬁna1y21ng their, potEﬁt1a1 Fcr/d1ffus1an Basic cgncepts : .

include: reTat1ve advaﬁtage, campat1b111ty, Ggservab111ty, cgmp1ex1ty,

_ éﬁd trialability. This chapter is a must for anycne seriously cnns1der—

* ing the design of a dissemination strategy. . -

Ih‘!




3.0, H. G. Barnett. IanVation‘ The Easié of QuffﬁféI Changé.

" McGraw- H111 1953." (Now available in paperback)
| Barnett's book identifies many Ccncepts 'which Ragers and Shaemaker
build on 1in tze1r text. The book is written from tha ﬁEPSpECL1VE of an |
anthrapc]@g1st th]s DPDVTdES a contextual richness Whi:h is v. Tuable.
The discu551an of the need for a prototype is espec1a11y 1mpartant
However, the reader 15 Teft to create his own systemat1c mcdeT

B . \

R 4.. idnhn P1HCUS "Incent1veg for Innovat1an in the Public

Schaulg Rev1ew Qf EducatianaW:Research Winter 1974?f
Vol. 4, No. 1, pp. 113-144. | @
This is one of the few attempts to ana1yze barr1ers and 1ﬁcent1ves
_ to innovation 1n'educatjaﬂ The author' 5 can¢1u31ans are sobering and
shou1d Encaurage you tc dc some hardnosed rea11ty testing as you develop

your own strategy for dﬂffus1an

5, Ronald G. "Havelack. The Change Agent';gﬁuidéfto Innovation

in Educat1cn Educatxsna1 Technology -Publications, 1973l

o1 have included @his reference- because it desgr1bes and discusses -
techniéai roles that are needed'in‘the diffusion process. This select}cn

~ would be highly relevant for Judd Adams and others in the Instructﬁépai
Development D%Fice. 7 o A 7

A final note of caution is in order. If you wént o bégin.ygun!

diffusion strategy fromjstrength you will need to have a tang1b1e

prototype fér @tgeré to observe. Selling an 1dea is much more d1ff1cu1t

than selling a concrete éxamp1é of that 1dea__ This is another reason

vhy you need-tc.zamp1ete.dacument?ng campetencies, Tearning packages,

and assessment procedures (as discussed earlier) before launching 2



d1ffus1an campaign. I believe ygu will also need to have many more

x\\\\\students enter and comp?ete the program in order to be in’'a defe wsible

position. Kf nut what will you say if someone asks,:"Haw do the

students Tike ycur competency-based program? How many typica ly enrc11?“

’ : These are quest1ans that speak to the 1ssue of relative advantage. Why’
shoqu anyone do all the wark needed to create a competency*besed program

if few students enroll?

The History -C,,Dmp;etenf:yg}"rqjéct‘,s, Assets

The tone of this report would not be ba1ansed without a resume df

B the assets which I believe the prozect p@ssesses First of all, there v:
is the 1nte11ectu31.quaiwty of the facu1ty asso:1ated with the nrcgect.
This includes both historians: and instructional developers. SeccndTy,
the conceptualization Df 11bera? arts cgmpetenC1es and their re1at1ansh1p

- to the field of history appears to be 1nte?1€ctua11y rich and intellec-
tually rigorous. As such, this canceptua]1:at1on_w111 provide a sound
basis, for this praject and future pru;ects E15ewhere, Fgr prograr |
des1gn and deve?cpment. A]thaugh much remains to be dane, the prggfessi

| todate 1is highly camﬂendgbie in my opinion.

\ The 1nst jtutional sett1ng and components w1th1n it a]su shou?d bé
“\ viewed a¢ assets The H1stnry Proaegt has a lot go1ng for it because cf
\\the mission assigned tD Sangamcn State University. This 1nc1udes the
hygh pricrity assigned to teaching as well as mandates referred to in

5e1f study reports and the Long Range Academic Plan. Mandates thch you

can Ieg1t1mata1y cite in support of your project include: (1) promotion
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and implementation of educational iﬁn@vatian:and nantréditignalvstudy;

{2) estab]1fh1nﬂ ﬁrnddct1ve muq1th community coileges; {3) 1ntegra-

. tipn of the Tibera1 and grailaal arts

- The. Narth Lsntrgi Assaszat1an visitation team expressed cenecern

_about. ma1nta1n1ng standards of qu311ty because Df open admissions and

M

other factors. Your project has an Qpportun1ty to address. th1; issue imn.

£

a humbe% of ways; a and if you prav1dé an acceptabTe respanse ygu ‘can -

N - pariay that 1nta an asset.

The progect hag demonstrated ré;ourcefu1ness in 1ts attempts to

problem sm1ve, 1 be11EVL this to be true for at 1east two reasons: (1)

5

pragect staff are apenam1néed and of an inquiring nature; (,) they have
taken apportun1t1es to see other projects, to attend ccﬁférenges, and to
cearch the literature. (Dbservat1oﬁ aF other projects shgu]d be ccnt1nued

Y , .
s E

if atvaT] possible.)

k]

The pr@;ect has funds prgv1ded by FIPSE té enable it to do things;
such as course and assessment des1gn, that arding ¥ 7% cannct be done due
to a. 1&ck of time. (These are scarce resaqwcﬁ>~~ ;g taem wiseiy sgﬁthat"
.yDu have a&. tang1bie 1nher1tance of mater1ais and dacumenfed procedures

- when these funds are no lenger ava11ab1e )

And finally, Sangamon State University has éstab11§hed TﬂStFU tﬁgﬁaj'
sgppaﬁt units which are e;gentia1 for the des1gn and implementation of
.campetency based education. Here I anm referr1ng to the Instructional

; Deve10pﬂaﬂt DFF]CE -and the Learn‘ng Resource Center. A1thﬂugh these

units are m1ﬂ1m311y staffed tney anetheless prDVTdE jnvaluabie supp@rt

that will be essential for short term sucaesa, and just as important,




: ‘._: . _ﬁ‘é

- il
e "‘*w.w-*ﬂa"‘"g

"'they prav1de a precedent for the future should competency-based educatwen

take hold and begin to flourish. )
Conclusion
Given the assets described above, 1 an hopeful that FIPSE will see
f]f to fund your efforts again In my op1n1un the progress achieved -
ﬁv-*~tudate wis-clearly- worthy -of-continued- suppart-x~‘*w—-fn o “““”“'“T;‘f;;’”:

= L

’-f - : o - “ S1gned (i?%l@ﬁmﬁf?A%/ gﬁjj?*igégﬂfislﬁ:

August 13, 1975

Attachmeqt: One
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| / % | A ETHATEGY FEJR CHANGE b4 HIGHER EDUCATIDNl
- J_.,—ﬂ:“f?a ‘ . e ‘:i_‘ \
P j R . E,takena% e
o =fx S =Flﬁr;da State University. -
BACKGROUND OF TH’E PRDBLEE-i g ‘ »
Why 8 gesive fﬂl‘ change in hlgher education? ool

| CFLtLG‘Sﬂ and wlthdrawal of ‘public suppgrt ,
Evaluation and research suggest that present form is no. 1snger adeqﬂate

An Observation: The Univebsity is like a ggdderless ship ga;ng aut ta Qpéﬁ Eéa ;
at full speed How can we change its ggurse? R Lo

4 . C . s
: . A

The @bgectlve

L e . :

To Eﬁablé fa:ulty to apply the systEﬂs approach to des;gnlng ;ngtructlan Rt
and use inhstructional te:hnalggy (whera.appfapp;ate) to reach deslred ‘

! ssa;ally relevaﬁt gaals, Ny
ffRﬁgerg stagés in the- lnnevatlén ﬂEClslﬁﬁ pr@:es&z . .

awavensss of _.interest in _ evaluation, ~ small scale . adoptiop or

Canew idéa T it T T > (gaining a fav- trial. -~ rejection
; o orable attitude) | e T e

R@Eers"key elements: S o

.o

(1) an innovation | - f
- (2) ﬂammunlﬂated : . ' G e L aver 2, per;ﬁ

!,(3) to fenbers of a social system

né; . .-g i//-\ ‘, ! : - @

Ll

= et i o T e S RS
. =@ ;_ A

;Syﬁpas;uﬁ Plannéd Changé in nghgr Eduaatlan Presented at the aﬁnual meet;ngs af th
Nat;anal aﬁElE;y Fgﬁ Prggraﬁmed Iﬁgtruct;an, New Orleans, La., March 16 19?2

B

Everett M. Ragers “Thg Cammunlcat;an of Inﬁsvat*cns in a, Cgmplg? Iustltutlﬁﬁ 5
Educational Record, Winter. lQEB pp. B7= 77 L BT L e tﬁ;;1




%Egaifiaafign;af Rogers' stages to include phasés fér'syétém level change and the :
innovation decision process: |

—— :

¢
i

perception |

of the need ——> changg

for change

s

infusion of -
ideas |

2 3 T .5

system lefel

evaluation small scale ~ wide.spréad
_gaining @ ——s= trials alpeady ——> adoption or
favorable © . rejection

: campleted
/ attitude- _

develcpment !/j

~—of prototype

models on-site

'RELEVANT PRINCIPLES AND ANALYSIS

i??iﬁEiPlEDﬁe;

??riﬁ;iple Two !

L

1£ the innovation dees not quuife the lndiviéﬂal,tg violate traditional
beliefs and normative behavior patterns of the social systems of which he
is a member, then adoption of the nnavatlgn‘is a personal decision and he
is the direct target for change {e.g.y éhclce gf a text: book, use of AV
equipment on a voluntary basis, etc. Y. = .

If the ;nﬁ@vhtlgn requires the individual ta violate tfad;tlanal beliefs

and normative behavior patterns of the social systems of which he isa

member, then adeption of innovation will be mediated by these sae;al
systems; therefore, the ggglal systems bécgme the dlfect target for change
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The Innovation
Application of the
systens approach and
instructional tech-
nology to teaching
and learning on &
campus-wide basis

Coriclusion:

of the situation:

The Individual In-
volved: The Professor

Tradition of being the
expert

Conflicting loyalties to:
the disciplineg;
the department;
the university
Tradition of acadenic
fraedom

Autonomy in goal
setting

Human needs for prestige
apd status -

Belief that the class=
roon. is private and

-sacresanct

&
Ty

The Systen Involved: -

The University

- Prediction

Lack of role differentiation:

teaching;
research;
service

Reluctance to apply strong

influence on individuals
to work cooperatively to-
vard consensual goals

stated veward system sups
~ portive of regearch and

PUbliCafignﬁ‘

Given the nature.
‘of £ movation,
char. .¢isties of
the individuals, the
traditions, and the
social system, do
you predict ready or
reluctant -adoption
of the innovation?

Campus=wide adoption will rquiréﬁéysfem level change that is supportive of
individual Faculty menber change and adoption. :

H

Logan Wilson, "The Professor an: His Poles." He est! 5 that except in a fengleading
* . institutions 10% of the fuit account for 90% of 8
recent survey at Florida Steu University reported
single most inportant factor ke
to other responsibilities; 20% s
- counse -improvenent. o

weagrch and publication, A
L.t bi of the faculty say that the
eping then from improving instru ~ion is lack of time due
said that their departments woul: mot reverd them fur

k4
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III. A TWO LEVEL STRATEG‘E\FDR CHANGE: Z?ROEOTING SYSTEM CHANGE 70 PROMOTE ADOPTION OF INNOVATION -
Assumption: Systenm change requifes potent use of legitimate authority

. Level One: System Chanﬁe 3 ' Use of Legitimate Authority by

_the Administration . g
Undesirable ~ Desivable
Apply pressure to'adopt Apply pressure for change at -
“a innovation by adm;n;strat;ve the policy level, e.g., new |
a fiat grading systems, credit by exam,
; ~ evaluation of faculty, rewards fgf
. _ teaching, etc e e T o
- Hany instances of poor
geodness-of-fit due to ,
premature decisions and  * Apply pressure for role
adninistrative pressure differentiation
to iwovate | ' l
L i Allocate resources to Suppcr't
Survlelicace required to role differentiation including
moataly narmanence of  © prestige and material rvewards
Level Two: Infusion ZE6pLONS L L i |
Infusion of new ideas Research and- development Provide resources to deveiop’
and development and ——»  of prototypes with daring —» and evaluate prototypes and
evaluztion of proto- - innivative faculty . to support adoption = /
types ’ # . : i yd
Discrete limited adéption Campus-wide adop4ion -




Rogers' recommendations: Establish and legitimize a self-renewal unit”

Requirements for this unit:
1. Organizationally tied to the central administration. l.e., chief @ffgger
be a vize president or report directly to a vice ;f;;ldéﬂt

¢

2. Possezs adequate time and resources to develop and diffuse prototypes.
3. Have the complete support of the central administration
Related issues

TR f‘;enewal unit_should ¢ontain two professional roles: fl) imstructiomal .. . . _
el ;er, (2) evaluator. . |
T¢ maintain credibility with administrators, these professionals need to know,
think, and speak tho management gane; be able to generate resource allocation
aiterﬁatzveg, assess cost-efSectivenessy know the nature of academic policy;
" know how to work around chr no-no's in academia; function effectively in a politicel
arena when rwzﬁgzafj, ‘ '

A suggested starting place with ;atential'fsr kigh payofl: The high enrollment course

1. Instfuﬁti'ﬂ" problems most prevalent here. Logisitics .avolved in guiding,
testing, e lbatlﬂ reinforcing, and tutoring many students.

2, 'Greater return for tha investment both to students and the pesouncas lﬁVéStEd
in the develcpment proiuct.

===

f !

af

i
&
¥

Several such units alrzady exizt, They can be found at Syracuse, Michigan Stuie, Miehiean,
Florida State. Brigham‘Young, MeGill, Northeastern University, judt to mention a few. It
would be intevesting to know how many of them are tiel closcly to the central adniristration’
rwd are worxing on probléms of system change. '




T : EXAMPLE OF IN-COURSE COMPETENCY DEVELOPMENT

General Breakdeu:m, History 250

T Spring, 1975 :
Weeks
#1 7 . Course introduction, discussion on met: »ds, purpase
of history
{2 - /Introduction to '"contemporary' histofy themes and
library
#3-11 a. Organized summary, and comparison znd contrast of
' Cochran & Miller and Von Laue
1 b. Time discussions : ‘o
—— = —— L ,E!AdNugent assignments e . R
. d. Tezts: week 5 or 6, & summsry Df Cachran “and/or T
Von Laue ;
week 11 or 12, -a cmmpafisdn and contrast of
Cochran and Von<Laue
. : e. rgﬁnilatian of bibliography on tapiz of student's
chelca, due 12Eh week
§lZ%lé a. Discussions of themes raise by Baléaclaugh
- b. Time discussions
c. Essay on students' topics, due week 14
d. Test: week 15, over Barraclough themes and their
relationship to Time, Cochran, and Von Laue -
#16 ' Course review, gr.ades, status reports {+ final week)

* T % , *
GENEFAL INFORMATION:
31 class meetings (+ final exar perind).

Praposed 15 trips to ICC by SSU

0 *Haa&ings ﬁHugent “Creative His;ary
Cochran dﬂd Miller, The Age of Enterprise
Von Laug, -Why Lenin? Why Stalin .
Barraclough, An Intraducticn to Caniémpatarj Histnry

Time magaziﬂg

Studenf assignments (w-itter):

i 1. Nugent projects
2. Book revicw summaries’ - 3 {% page)
3. Book critiques - 3 (1 pagé) ) ’ , . .
4. Essay cxaminations = 3 ) -
5. "Annctated" biblicgraﬁhy ,
6. Short 'research™ essay (c. 6 pages) !
‘ . G




1

The student will demonsirate proficiency in the following areas:

Research and zralytical skills

=

_=denote any parado

ROOTS OF CONTEMPORARY HISTORY (icc)

Spring 1975

"Competences" Essential to the Study of H15tory

Use of the 1ibrary
~-card catalogue : 7
-periodicals indexes -
-bibliographies and other reference matuerials
-government documents ! "
-1ntpr11h ary loans Gt

Analysis of SPQDﬂdd\V sources 7 i
~delincate theses :
-test validity of conclusions

-weigh paradoxical evidence : ,

-examine sources S
~-test the author's thrct1v1ty b
-indicate place of work in the historiography of the topijc
-{for come students Lhis area n111 nave tD 7HCTUdP WD“L Dﬂ basic
reading techniques: cutiining, "digging” '

Analysis of primary scocves (letters; diaries, memoirs, q&wérnmﬁni
puh]igullou;. artifacts, voting, Jtﬂt1ft1c5, etc.) :
-test these in context of existing secondary source ’HLPTﬁ\EigTIUHS

ERIC

Aruitoxt provided by Eic:

d.

] - among_the primary sources and re ,DTVL these
paradoxes (if possiiie) »

Question Asking

Historical weiting skiils

ai

—ihe pﬁf* Le:,e
-the ast o voice

[

Chronology as the fundamental organizat onal tool

Esdays (exam)



W d. The various tvpes of papers
bl -book critic.e
-bibliographic assay
-research essay ,
-research paper (thesis) -
-historical reporting (of contemporary events; ./

3. Historiography (Curopein/American/Asian/Latin America)

a. Apply this krowledeoo tD;Secandary source gﬁaiysis

-7

=

Apply this in primary source analysis

c. Apply this to own interpretations of historical events

. f;’i 7

4, Historical subject matter /

a. The events, topics, issues in the history of the world in the
last three centuries ; '

b. Develop own interpretations of these by appTyfng all of the above:

et




- flect new elements of uncertainty with- l o
in the Park government. South Korea
was genuinely shf‘-;:ked that th, LJ 5 dxd -
net intervens & p :
South Viet Mam and (_._imbi?dl.* Tven I
though the U.S still maintains 40.600 !
troops and Keeps tactical nuclear weaps
ons 1 the country CNSE 3gzuins a [
possible invasi ;
the strength of
ment. Moare :
given only 3792 million

e 1.5 billlon for moderniidng ¢ I's - .

Ce ) anned forees, R

' und h\ { &hcu. h*u; haen some

TR

:1b<;rar:mjing Néﬂh, Last
) ights broke out ‘hentwoflo- .

as of North Korean patro] boats'ven- -~ L - - L
. tured along the South's coasting Then, _ ’
--l adding credence to the Soutlr Korean B
' t!fum lh:u the North's_Presideat Kipy, -

. Il Suig 15 benl on ov, STCSSIan, WO tun-

P n{‘f}:??*a'p;‘iﬁ ently Thteaded for use by

: Narth Koiean guerrillas, were discov. -
ered in the scuthcrn half of the demil- o
Harized zone that separates th: vae . -
1 countries. st week Park warned ancw - . ’
! of an invasion by the North's 480.000-

[

=

T Tt

WE MISSIOHARIES PEOTEST HANGINGS INSEQUL :
P - rianar ny (the Scuth’'s army totuls 600 .- !

e ; .27 000) pointing out that Kim 11 Sung was
SOUT’{ KOREA : i about to fly to Peking, v
i : pected to ask for arms aid. \n‘

Eastern "Modifications”
South  Korea's  President  Park
Chung Hee has long” nmmnmcd tnh -
Westernsivle demnra
wth k&]x;.\ < ith certan |
recent

Acute Shertages. To dissidents in '
the South, Park’s warnings are only an
excuse to repress political activity. Said
48, leader of the op-
Der iie Party: Ls:cnlm]h
President Park’s claim of an imminent
-military threat from the North is a sub-

Mo e

= o ¥ 1 i
of what thg“ﬁgr n':r, Alter LE:?};& l,::: o - | terfuge fcu ensuring the longevity of his
Y v h some 148 po- P repime.” Kim Young Sam i .
litical pris aed ot could land him a sevepovear pr -
sion Dy 1ty tence under a law that forids or
. - ous or Iibelous remarks aganst the
; state” to foreign medin, Yet many mam- |
bers m tl.c Smul establishment pmau; {
) nisis l,:x:! )_.u i ﬂnu se- ! . J
v teiwed the men w death for Laving cou- ! '
o spired ta overthiow the governs,onl | ‘
s, encoLaapnma ant-Fark demonsonitinons '
Early this month the supreme caurt up- : -
- e l.st :x ety b ¥ S E e s '(iﬁﬂ"";}——"'_ﬁ:TTIT'S_""":'_'"m"'"_"""i s s ) ¢ ‘
‘ Luu 1):; e wer Cuted hore, Ching, which would have o aid ! 3
ik tare deen Rinviicany imvasion of the South, ¢leat- | PR
‘ on zh; L—m;‘rggmg,.,i 3 1ty does not want a eostly war, It would } . N
En\.,rnm“u the ch | “of onotenly wx the Chinese economy bug. =77 "0, 70
P Senui’s Beai-h o o . would pive the hated Soviets a chance 7 ]
Lo P svore ariesied o0 vape . w inerease their influenc, in Last Asie 5 i
‘ HiaUsiig sosixe i ‘ . These arguments are : l;.xrl:, bt on K
S contnbutions  fam W Pobark, even thouel he is wel aware that ! R
, N {Seven 1) S VAT e r s cRici:y 15 years apo Lasl week massive ;
e B ead g y protest the Bong. siudent protusts forced the overthrow of |
e Wiz wele 3 wed yoefliads i ? lhf; dh;hd,i,)ﬂa; » 'f’é;“”". Rﬁc,“:i ik \
. Liter releised 5 Two docen collnres and ; meghi well strengrhen his position by | -
unnersies mdind gronnf bowere ! i 1““ 5’“‘”"‘“ Iiheralization. | Y
B } el and more than 2 atudenty wore, v dissidents are | o
[ arrested for g s s downfudi Oy, ! Alr gs'LLl—Li-UlULL!JJ-c.L anegeady y - .
' T student comt stadide by dieems P 'm“: a Nonl Kepuan invasion 5-44’
bowelg el on the campus o Seo : Dodyomembers of Farks ioling Deme N
: Mational Lnivernity He lefl belind g . RL—'Q_UM:.. n ooty st Yok began !
AOE Lo bR Presedent “Do sof arialahe . cling slithanouee raddin o e v
the silence of the Hasses as EHPI‘HH forr i . “1’ 1 ‘i? -ﬂ b\éi?ml‘}’ slem. 2 new ]i! W
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ROOTS DFEZSSTEHPDRARY~HISTDRY e '-

Time Magazine Take Home Essay: S s
‘Analysis and evaluation of "South Korea: Eastern Modifications"

1is5t majon facts and sources; distinguish public from private fz:ts

list major ‘opinions (of author)

state any copclusions made in article

state any conclusions you would draw from article

list the typed of evidence used in article B ,

i1ist the types\of evidence, 1f any, vhich should have been used in

writing the artjcle, but possibly were not covered :

11st rhe steps you would use to validate (detarmine_the:accifacy of)

the facts in #2 apove . . N . ‘

what assumptions ind valués,atewzafLegtgé_éprEhe,aiticlg .
briefly, in 50 words or less, discuss the relation of the a¥ticle to~the e s
themes in the courge - :

lisz;and\ii%efly define keyﬂw0fds and concepts. o

. what inference woul{d you draw from

(a) any accompanying photographs

(b) 1location of thé\afLi:lE in the magazine

\

i
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rwriting snd have used short clear .
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EXAMPLE OF IN-COURSE COMPETENCY DEVELOFPMENI

IMPORTANT - HISTORY ATnIZNDUM

FOR SPRING 1975

HIS 452 ROOTS OF: CONTEMPORARY HISTORY TII

- Taught by: Chris Breiseth

The course will analyze several interpfgtaiiéns of
world history, including theories regafding the origin
éﬁ human socicty, the development of nation states agd
the increasing interdepcndence of the world's peoples.
Readings igzludevﬁérks by Karl Marx, Sigmund Freud,b
William McNeill, Barrington Moora, W.E.B. DuBQis,‘Hanna

Atendt and Axiva iriye.
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Hisiory 452 RGOTS OF CONTEMPORARY UISTORY

Book List In Order of Reading - o .

1. Karl Marx, ©

ymiunist Manifesto :

2. Sigmund thuu Ciﬁ;li;agipn g@d;I:stgszanthts

3. Hannah Arendt, QQEREVDluEiSE -

4. Earringtcn Moore, Social Origins af Dictatsr hip-and Demsoracy o
T Lord and PeaganL in the Making of the HD&Efﬁ he ;

x

5. EAkira Iriye, Across the Pg:ifi;gi L, y

. W.E.B. DuBois, The World and Africa S : g
b A

7. William McNei ., The Rise of the West - . ,

- .
E
, N
N ’ o

ERIC

Aruitoxt provided by Eic:



- Summarize in chaft or paragraph form the assumptions of Marx, Freud and. Arendt
on each of the following quastians which are basic taqany cancéptiun of hiscgryi -

v

1. How do they define human nature and what is its potential?

" '.8., as rational,
irrational, sinful, perfectible, imperfect? |

- How do they conceptualize the origins of formal or organized human society

(from pre-history to hiQEary, pra-eivillzed to ElV11LZEd pre-political to
political)?

3. .Hov'do they characterize the devélopment of human institutions (social,
“.. [ political,economic, religious)? :

4. Haw'da_they regard/interpret the political realm?

ch do their. understandlng of thgit c@ntemparary 51tuatigﬁs infcrm thel
- answers to' the questlans above?

, i .

6. Whac is tﬁéif;§ie§ af the future?

£

Is the;r an egulvalent of . thedﬂlxgae-absﬁiﬁfé_i5;€521r thaaf;es?

Q

ERIC

Aruitoxt provided by Eic:



" Roots of contemporary History, Il

Takéjhame-éssay; - . o - Due: Wednesday, March 19, 1975

F

Choose and compare any two of the national fFesponses to the presSures
for modernization presented by Moore and demonstrate the importance of the
particular national. traditions for determining ‘the route to modernization
-actually taken. You will need to ldentify the overall thesis of Moore's
dinterpretation and then show the particular weighting of different factors,
€.g., economic, political!, social, moral, geographical, psycholegical, in

. each nation's case. - _ o L L
. . £ ) . 4
¢
. ',&. -
£3e )
e




" - ROOTS OF CONTEMPORARY HISTORY || - POST~TEST

i

)+ The single most decisive geographical determinants in the :nltnal development cf
' the Chinese, Indian and Mldd]e Eastern Civilizations were: ) » T

a) mountain bguhdarles
. . b) primeval forests
¥ " ¢) plentf?gl rainfall -

d) river valleys

w2, =Match the |ndIV|dua]5 ln C@lumn A w:th the mcst appraprrate item in ;clumn B

A ‘ | B

"2), Ashoka - S (1) God~King, 2650 - 2500 8.C.

b) Hammurab i S . S ; (2)° deve]cpment QF Hanﬂthersm CA 1380 B _
c) Tknafan! ) o IR - (3) déstrays Jgrusalem dEpGFtS Jews
: - [ © to Eaby]gﬁna 586 B.

d) Nebuchadnezer . . = . . .i_ (4) Uﬁlfiéd !ﬁdia _Erd zentury B C.

;&); Sargon . T o | . (5) - Akkadian uniting Summerua by force
' ' ' about 2350 B.C.

irf) Khafre. . I - (6) first written code QF law (ca)
’ : . |70Q B. C

Lnst in chranalggnca] Drder the f@llawnng braad devalapments of- Mesapetamlan ilVl]IZﬂEIEﬁ

i o

a) temple - | ( )
b) - city-state o ( )

t),ivijiage' o )

d) ,tcrrutarla] empnre ( )

;?ﬁ,, Hatih the items in Calumn A wnth the ‘correct "item in Ca]umn B.

—

b) Vﬁssjrfé B “ﬁ; : '*!} o '(é) Héh?ﬁj@aﬁa}Q ‘u'
} é)v’lﬁdigf ; ; o C *;= '-‘il 23) iKhéggéﬁ -
S kgt T ey Nieewh - .

L8 orete T (6) bersepolis L




-5+ Mace the following In chroolpgical ordar - . 1 e
o T a) Solomon X | | - )
: (7 . b) Hoses (
| 325 :Abfaham iv (

|
)
d) . tohammed () o S T o
¢) Budda. () o | “
) )

ST f) Jesus N {

- 6. Match the religion iﬁ Cgiumﬁ‘Alwith the scriptural ?ite?%ture iﬁ-Caiﬁmn éf
a) -Higéagiasm .: 7_ !»~ ,:i . :“ (1) ééthas ;‘;z"é“‘";
b))’ Zoroastrianism , :1 “ ‘\ - . (2) Torah =
c). VBgddhiéﬁ."- _g el s (3) . Koran
d) l§1am"' o s | B (W) barma Shastras e

‘e) Judaism - _.‘ 'f._ - R (8) Avesta

Christianity, Mahayana Buddhism and o emerged into importance in tha
same period. (lst century B.C. to.ist century A.D.) - o S

'13;; Which of the f@fi@ﬁiné-weré gréssfééég of thebeéumgné?
| 1 ';aj. Car thage * and Pompei
| b)l,[%éﬁ aﬁ@'ﬁégépétamia
c) é%ééﬁg\éﬁd Ramg‘.; |
" d};'indﬁgZané,Yaﬁgﬁzeiﬁafiafs‘:
égﬁ; Fégriﬁg fol laving ?n iErséafég}téjjgrder;,_-; | '
'?i;"\_-il.’ ~ ;*fvyr - . .=é§- céfaég%é§t$= @ )_L

Sp) ébariétérr% ()

';)-'Phalsng R ( )

o ] _ R . _ - . :
N, d) steppe cavalry ( ) = | T




v, Fuduie 1uLiuwIng eacers in cnronorogical order and match wilth Lojumn B. S enn

(jf?‘ a) Julius Caesar o R (1) Carthage, and Punic wars, 3rd century B.C.
s : ' : ; !
b) Alexander the Great

; (2) iFérsia,,Sth Century B.C.

c) 1Hannibal. S ;”'(3) _Uﬁiting'Crecﬁ—maéedéniah world htﬁ anturyé
3) EArdashir , . s S {h); Hun, 5th Century A.D.

e) El@vié B -(5) Franks 5th, 6th Century A.D. 7
f) EAttila . I ~ (e) Mllltary Master aF China *3rd Century B. C‘?

g)z-ﬁhingaﬁQ*Ti S (7) " Rome, Ist Century B.C.

- h)- Xerxeéi o , - o (8) Sassaﬁid Dyﬁésty Féundéd, 3rd Century A.D.-

A iTiS'P]ace‘Tn chronological order:

- a) Plate ()
b). Aristotle ( )
"c) Socrates ( ) . :i , : : n

12, Organize the folloving in chronological order and match the work with the author-.

e

‘al. Thueydides . ], The Iliad

b) Homer - . “_! 2. fhé{ﬁglggqﬁﬁesjaﬁ Wars
¢) Herodotus " 3. Hist%fy of the Persian Wars

‘&d) Vcrgnl S . b, Thc'Aéneid

é) Ssu- Ha Ch‘ien '_ . . 5. Hu%tary of China

[!3 Tho leadlng non~ mllltary rale in Euras‘“ Frnm the th to éth Century A. D was plﬂYtd by_

e T 7': : S a) Mellenic Greece 3
;b)' Rﬁmaﬂ‘Empin |
c) EGupta Dynasty

' lé) ='ln:e]am:! .ié“.‘

mular in - that ea:h was:

Alé;i“Knossés, Athans,’Véﬁi:e and'Eaﬂstaﬁzinaple weréw
e e : t. a): a capltal city of the world '?H
)

-e) a victim of a-massive natural holocaust .

-

,great ;rty»marrsed to;the*seé




lé.

;!8;,;

Is.

Fut thEkFGIJQWjﬁgAChinésé éynés:?é$'iﬁ chrcﬁglagfzéi érdef
| | a) . Mongol ‘ ()

b) Han ()

o \Ming ()

d) 'é;}ng (M%néhu) (.)

e) Sung jA'f . ( ) ’

Crganize the Fa]?awrﬁg in thrgnclaglcai order and mat;h the wcrk wrth the authar.

a)r-St. Thamas Aquinas 1. Leviathan ‘ o
b)_ MalmQﬂldE5 ; ; 20 The Destruatlaﬁ of. Ph:lasgphy

F

¢): Ai Ghaza?i” o : S 3;A,Summa Thec]agiﬁa
4,

d} Thomas Hobbes . Guide to the PEﬁglexed

E:v:l:zatlgns developed in the Fcl!cw:ng river valleys in whatzghréﬁa]agicélngder?

2. Indus River '(' ) T f. Yellow Eivér ()
b, Yangtze River ( ) 9. Mississippi River ( )

c. Ganges ﬁfve% ¢ )
d. T:grus Euphrates River ( )

Put the F@Ilawnng in éhfanalagica]’aréer and mateh.

a. Constantine ( ) _ ; 1. Eityigf God ,
.b;E_Hartin Luther ( ) ‘i_" ' 2, ,éégncfi @ﬁiNicea |
c.. Sfi Augustine (( ) N 3. vaides-Ramaﬁ;Eﬁpiré
d; ;D:azletlan () : b 95 Theses
Whith of the Follcwlng does not reprasénﬁ ‘a ma;gr |ntellectua] trad:L:an in Cﬁfﬁa?;53
N SR . -.a) _Ta@i;m , . "t) Islam .  s,., -
_Lh} Budéhism.i | W‘,,d)>;EénFugfan§fsﬁé

'ffhe'“5t3ppe paopies played the majﬂr role n wérld hlstcry Fr@m IDQG - IEDD A D

Which: of the" Fallgwung (may be mare than nne) c@ntr:bute to the lesseﬁlng QF their

- s

pnfluense? o L Sl .
) the IntFDdUCEIﬂn aF Flrearms |nta Furcpe o

b) . advaﬂﬁemEﬁts in caVElry warFare techn q,

ommerce




. oo ST o : .

21. Place in chronological order T , : - I : s

a) the fall of Constantinople to Mohammed II°¢ )

b) the founding of Portuguess tolonies in India
o, : ; . ¢) the conversion prthévxhéns of Persia to Islam ( ). oy
: ) .théiejéctiap of the Mangﬁ;SWfiam-Gﬁina ( ) ; , ’ J
\ . 7!~ . e) Ehe ﬁiﬁg James translation of the Bible ( ) - S

22, Place the following in chronological order h ' g oL

7

o a) The Taiping REbEliiQnﬁw( ) R ‘ \

b) The I£éaty of Westphalia . ( ) T - X,
c) -Tﬁé Se?én Years War ( j oo N s

- d) Es?ablisément of Romanov dyﬁaséy élr)

'1_23. Match items in Column A with apprgpfiata item in Column B

A L - B

@ Lemaisn () (l) Hinduisum - e

“(; b) Sha'i S T . (2) Buddhism
.)c) ,Téﬂtrism ) g. ) K - l ‘(3) éhriétiani;y‘
O e @) @ Islan
T e) Coptic () o | B o
| ) -Sghni | ¢ ) ;=; | |

.24, Place the following in éﬁrcnélﬂgical order and mateh titles with authors C o,

‘a) Jeanéjagquesjkaussusu ¢ ) (D The Qriginrgfispgcigs

‘ - b) John Locke () #  (2) An Lssav Funrern1n; Human.
. S B ’ S Lo Under:'andLng -
c) . Rene Descartes, ( ) -(3)  The Sac;ql Caﬂtract

ﬁ) Chafies ﬁafﬁiﬁi ( )' S té) A Dlscaufse on Method:.

aZS;; The flfSt En:apeans to establlsh a. cnlany in.China were the ‘; e ,7i7%

?zéf T or F: The canscl;datlan of Japaﬁ undcr Ehe Tckugawa Shagunate CDlﬂCldEd -
e ' with the. gpeniﬁg Df Japan tg Western Enmmerce S

1




Place the following in ghranéiaé;icéfl oxder
" a) Newton - ( -) \\ -d) Jamesﬁatts' )
. b) Copernicus ( ) « '/ e) Albert imstein ( )° o
. i y o ,
¢) Galileo () 7 o : T e
. ;!j: iﬂ! : .
. 28, Identify the nation or empirg' ndicated by the fcllawing groups of indivi-
duals and place in :hrnﬂoiagib order the individuals listed,
CoA N -
' a) George III \\( )
b) Charles IT  ( ) ° )
c¢) William and Mary )
: d) 'Elizgbeth I ¢ ) .
B, e
a) Riﬁﬁaliew ( )
b) Henry IV (.)
) Charlemagne ( )
d) Louis Philipe( )

G-a.

{_ I B o e G
o - - . b) Michael I » - (
¢) Catherine II (
d) N;chalas II (

:Q;ESQZ Match the city 1isted in Column A w1th the appruprlate ggagraphlc nglDﬂ fram
: Galumn B and*ldentlfy the correct culture in Calumn c - .

- A B : ¢
Tiahuanaco . - - Peru S . Inca
Mecca o : Arabian peninsula- Mosleum
. Tenochtitlan A . Mexico , , Aztec
* Constantiople T Turkey - - . Byzantine
: Ctésiphani?i : PR Iran ' Sassanian

A united religiaus traditian capasle ‘of accémadating radlcal econam;g and
. social change was.a major lmpartance in the r;se Qf thg West 1ﬁta a pasl—
tifﬂ'l nf world dominance. - .

£ .
= -
&

E The Treaty Qf Naﬂklng iﬂ 1842

A

_ a)‘ hnded Eha Bcﬁgr Rebellions

‘b) All@Wéd tha Jesuits ta remain in China

"?ié) Ceded Hang Kang ta the Br;tlsh

~+.d) " Gave interﬁatianai guarantaes far the "ngn daat" pclicy.'r;ﬁxff
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... EXAMPLE OF IN-COURSE"COMPETENCY DEVELOPMENT .

u

S | ~ History 450 - Fall 1975
M'France and England in Cahbérativa Perspective' -
. Instructor: Chris Bresieth :

© v Meeting Time: HMon. and we&.,'S:BD - 5:20

Books for Purchase: S : . -

. _Hugh TrevorsRoper, The Rise of Christian Europe, .

. G.E. Neale, The Age of Catherine De Medici, .. -

, C.V. Wedgewood, Richelieu and the French Monarchy

. Christopher Hill, The Century of Revolution, 1005 = 1714 -~ : i
Jean-Jacques Rousseau, The Social Contract and Discourse on the Origin of Inequality
Alexis De Tocqueville, The 01d Regime and the French Revolution T L
# MAsa Briggs, Victorian People, A Reassessment of Persons and Themes SRR

""A.J.P. Taylor, Origins-of EH§VS$§gnqmwgfld'wsﬁ .

S ONOVEWN -

_The course will:.begin with Trevafﬁﬁéper"sJThé,Risequfghrisﬁian Europe to discover the
4 emergence of Medieval Europe out of the so-called Dark Ages, thus providing the stage’ o
“.for understanding the feudal religious, social, political and economic structure on .

" which the monafchical states of England and France were built. From J.E. Neale's, =~ -

. The -Age of Catherine de Medici we will survey the impact of the Reformation and emergent

., capitalism on sixteenth century- France with comparative reference-to Elizaheth's England. = .0
- Through . C.V. Wedgewood's Richelieu and the Franch Monarchy we will pursue the French R
“story into the mMid-seyenteenth story through the great Cardinal chief minister, Richelieu,
" whose raison d'etat led him to side with_FEptestant‘against_Cathalic monarchs in the
Thirty Years War for the benefit of the French moparchy. :

“.In the same seventeenth century we shall look at ‘England through Christopher Hill's

;-Ths‘Cehggry,@ﬁngvglptipn,=ta.grasp the crucial emergence by the beginning of the

gl ghteenth century of England as the dominant European power after successfully nego-
tiating an economic and 2 political revolution, resulting in the triumph of Parliament

over the Monarch.: . : " . B
'. T . 7 R . A ) . : : ‘ 5

i:We will interpret’ the European Epliéhtéﬁment-thraugh’ané_cf'its major works, Rousseau's
social Contract, to-set the stage for the French Revolution, the vatershed event between

thgf;fgﬁbjing,%@naﬁﬁhiﬁalsfegdal state and the triumphant nation-state which has dominated:

the .world' for-nearly. two centuries since., We will analyze the French Revolution - through'

a classic nineteenth century interpretation, Tocqueville's The 61d Regime and the French

Revolution... = - el e R B T L

Te sééfthe_ﬁ@st%réYé]utiénary,grawth of parliamentary democracy in the .two countries-in
idst-of .industrialization and world power we shall turn to Victorian England in" <
;::Viéﬁéffqﬁiﬁﬁé@}ef"Eiﬁél]y;;ﬁpfgfésﬁ}ihéffﬁéﬁﬁieth”ﬁéﬁthyfEC‘jPSEﬂQf England
) 4. powe .;f;hé}Pﬂﬁgéﬂ]A;J;E;jTaylér‘SjThéEDr{QEﬁgwafﬁihggSggandYWer
nen.and events, in the cru al decade ol t

f me




r -To ascertain ‘the level of the student s wriTing and tinruneing wws v S bl o
will be (1) .a one to .one-and-one-half page (300' to 450 words) summary of a = .- -
reading” assignment in Trevor-Roper; (2) an analytical essay of similar length
on Nealé due at the beginning of the class in which the assignmept is to be '
- discussed; (3) an evaluative essay or critique of Wedgewood of similar length. .

There will be written directions for these short assignments. : )

2. . There will be a take-home.essay examination based on questions developed by the
class participants at the conclusion of our reading and discussion of Hill's
Century of Revolution, analyzing in comparative perspective essantial character-
Tstics of England and France from medieval to early modern time. . ' ;

Each student will write an essay to be shared with the class comparing England .
and France on some aspect of particular interest to the student. While the
“essay will take its departure from course readings and class discussions, it
will require some additional research and reading. An outline of the topic -
proposed,with bibliography, is due to the instructor in-the 'tenth.week and :
a draft is due at the end of the thirteenth week forpresentation and discussion
during the last two weeks of the term: Whera’apﬁrppgiate,a-revised fimal - >
draft will be due on the last day of class. S A
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- The following 6utlfne of Hlstary Competencies is intended for several purposes: v
~ a) to indicate which iGmPEtEHCIEE‘FEqUIrEd‘FGF a B.A. in History will, be emphasized )
+" directly and which IﬁleEEt]y in the course; b) to be the basis for your evaludtion ‘
- of the course and the instriuctor at the end of the term; c) to"be the bagis of his
evaluation of your performance at the end of ther term; d) to lndmcate the plﬁce of
this course in your overall transcript of courses. - : .
o | o T
" A, Contemporary World and Origins o } . bi
: o »
1. Abl]lty to, describe and analyze the maJer charactefnstlgs z ‘ -
' of - thé contemporary world - - - Y B
* 1 political o '
economic“and technalaglcal e o .
physnca]/geggraphliaI/ec@laglaal Coa

‘ect  Indirect

social and demographic (clasg, sex, race, aaste)
bureaucratic’ o
legal '
religious
éduéatian ahd other

NRRNNNNR S

o — — — — — —
" - "
Lo o s W T~ R PR N

: g N :
L2, Abl]lLy to descr:be the ﬁaJar fartes shaplng the centemparary ' ‘ a af

- world and origins * . ' ’
- 2.1 npationalism, war,
2 industrialization, madernlzatlcn, E%hanlzatlcn
.3 iDlanlal|sm,-antu-ca]anlallsm, |mperlallsm

4 Vclass sex, face, caste - .

ravalutlan

s . . ~

NN

3. Ablllty to exﬁrap@}atg these maJDr forces and thenreﬂ
consequences “into future : . v

I+

4., Abxlsty to analyze a maJQr glabal evant in terms OFf these' Y
-forces . . ;

<“E§qsfunctign5,aF‘EulLure"'lJ T ’ T o
“~ 1. Ability to describe in general Lerms the functions GF farhal v
and informal institutions. ; T . g N
1.1 Social customs, ideologies, mores, taboos o -
artistic, ilterary & eﬁtertaiﬂment Lradntlcns ' ' .
nature and use of Iaﬁguagg , E " v
‘political : : L C . -
economic and technological 1 '
legal . _ : o : o . B
bureaucratic ' g ' .
8~ educational
religious : ' Tl S
Ability to describe in specific terms the functions‘and . - [ -~ 7
“interrelationships of .the major formal and informal . - -~ .1 | -
 A1In5tltUtIﬂﬁS Far a partlcular natlcn or culture._ \ ’ T

© ua\¢nwyn = R
TRNRNRNNRNN
{
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1.

R
B I
1.
1.

1.

~Ab|!ity LD dISCMSS the pa|nts af cuILuraI 5|m:|arity
‘vand dlsSImllarlty between two ﬁuitures :




Ei .

s D.

E-

e
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Abilnty to analyze @ major ﬁetlanaI event or condition
in terms of general and specific cultural functions.

Self Undeﬁstandiﬁg

Abn]:ty to recognize general (major) pmlnts ﬂf
similarity-and dissimilarity between one’ ‘s own Valugs
sand attitudes and those of prevalllﬂg societal norms
and DthQF social groups.

Ability to assess one's values attitudes strengths
and weaknesses in terms of chaasnng (or chang:ng or
maintaining) a career, deep interpersonal re]atlanshgp
or other life choice. .

Ab:llxy to evaluate one's attltudas and beliefs in
light of current knowledge resulting in ldentnflcatsoﬁ
. of those attitudes and beliefs substantiated by CUFFEﬂt

knawlcdge gnd thoke based upon myth% Eﬂd|PFEJudIGES

lnterdepaﬂdEﬂce of Self and Culture: ability to  discuss the
cultural references to one's major attitudes, values, beliefs,
retc. including reéference to Lhe ways culture Iggltimates various

Farms of pFEJUdIEE

H

Information andthmmunisatigh Skylls L. "

1.

Readihg Skills: ability to read material critically and
anéiytigal]y ' o . o ‘ g
1.1 recognize main idea or thesis - . o
I.2. dlStInQUISh expldicit elements: facts, hypotheses,
" opinionsy; values, etc. o 7
1.3 identify main implicit (unstated) elements or
assumptlﬁﬁs facts, values, ‘etc: '

1.4 recognize key wvords, definitions, ﬁaﬁéeptg and

2.

. Sp aklng Skl]]S‘ ablllty to speak c]early and céﬁﬁlge]y in

‘distinguisH connotativé from depotative feaning.
5 evaluate “internal- consistancy, specificity,
@ngﬁthufy and reliability mf materlal

Writing Skillsz: ability to wrute a
2.1 Summary or.precis -. ,
2.2 analytical essay

2.3 evaluative essay or critique

“Listening Skiiisé abiiity'ta-iigtén';érefulTy, aﬁa]yiicél\y '

aﬁd Crltlially

¥

h interpersonal settings
.-small group settings-
lgctuuc %Ettlﬁg p—

Indirectt

Diréct
‘, -
4 /-
'/";
?-{ :
.
T
A
J "
J
.!J’
/.

B







Ulsual CammunlcaLlan Skllls
li;and use -visual symbols in ways which - B
BT A
CB2

f?Questlen asklng & Problem :alvtng Sk:IIS'
;irEGDQﬁl?E,‘ESR reveal questlans

SN

dbl]lt‘f tg ohser*w;, mterprez

resultin: refluat:ve UndErSiﬂﬂdlﬁg of thu u;ntgm;aﬁary
“world - : :
result in’a‘brﬂade’

prav;de pgr%anal ﬁFLatIVE satlsFact:Dn

atnlxty to
dnalyze systematjcalBly

¢ comceptually solve ™ =« . e o 1
1] 59¢'9‘931ltjcal prab?emSA : : Ty

"‘. S > ’ P | ¥ ,_:' =
; 2;” chupatiaﬁa] prob lems Co e 2
3. Personalsinterpersonal problems - oz
B _ '3 ® - 7
.fv - - V K3 -
3=
; ™~
T , ‘ ,
i 3 L . =
o L T S B EEE
’ A ' -
= - ' L
&
; \!?: '
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Aruitoxt provided by Eic:

non- vz;rba] basls f'r;r t:nrﬁmuﬂn:aL lon :
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